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An Exploratory Analysis of Self-Efficacy for Implementing Behavioral

. . . . *
Interventions and Contextual Factors in Early-Career Special Education Teachers
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The purpose of this study was to examine the level of self-efficacy for implementing behavioral interventions among early-career special
education teachers and to explore contextual factors associated with it. The study analyzed the relationships among perceived gaps between
teacher preparation and field practice, perceived school support and implementation environment, and experience in implementing behavioral
interventions, and examined teachers’ training needs to inform practice-oriented professional support. The participants were 165 special
education teachers with less than five years of teaching experience. Data were collected through an online survey and analyzed using
descriptive and inferential statistics. The results indicated that teachers showed high levels of intention to participate in behavioral
intervention training, whereas perceptions of school support and the implementation environment were relatively low. Perceived gaps between
preparation and practice were positively associated with self-efficacy, and more frequent implementation was linked to higher self-efficacy and
greater perceived gaps. In contrast, training intention was not significantly related to the major variables. Teachers reported the greatest
need for practice-oriented training, including case-based strategies, crisis response procedures, functional behavioral assessment (FBA), and
behavior intervention plan (BIP) development. These findings suggest that professional support should emphasize practice-based training

focused on implementation and feedback rather than theory-centered instruction.

Early-career special education teachers, self-efficacy for implementing behavioral interventions, perceived gap between teacher preparation
and field practice, school support and implementation environment, behavioral intervention training needs
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<Table 1> Demographic and Professional Characteristics of Participants (n = 165)
Variable Category n %
Less than 1 year 20 12.1
1 to less than 2 years 42 255
Teaching experience 2 to less than 3 years 40 24.2
3 to less than 4 years 34 20.6
4 to less than 5 years 29 17.6
Seoul Metropolitan Area 29 17.6
Chungcheong 34 20.6
Location* Gyeongsang 61 37.0
Jeolla 21 12.7
Gangwon and Jeju 20 12.1
Special school 73 44.2
Workplace Type Special class 68 41.2
Special education support center 24 14.5
Kindergarten 11 6.7
Elementary 96 58.2
School level
Middle 36 21.8
High 22 133

* Seoul Metropolitan Area includes Seoul, Incheon, Gyeonggi-do; Chungcheong includes Dacjeon, Sejong, Chungcheongnam-do, Chungcheongbuk-do;
Gyeongsang includes Busan, Daegu, Ulsan, Gyeongsangnam-do, Gyeongsangbuk-do; Jeolla includes Gwangju, Jeollanam-do, Jeollabuk-do; Gangwon and

Jeju include Gangwon-do and Jeju-do.

Perceived
Preparation-
Practice Gap

School support
environment

y A, A\ 4

. Training
Implementation R o %
’ » Participation
Self-Efficacy :
Intention

<Figure 1> Proposed Research Model

< FH37] Y8l HAEvE 48E o E 23kd ZA -8B} E(content

wiidi)® AEHAG AR AHe BT AL Al U= BFus AF w4 297 Srus a7 7
b AZe 683 oz 43 UAE A
Fesle] AAEI o, £33 5 WEEITE T X|S(item-content validity index; I-CVI)=
75-1.00 HYolx, H H = F£F WEEFE XS (scale-content validity index; S-CVI/Ave)= 992 YElGTE AAZH 2
Ao T A%, QY PHLLY Whol FESA Grke 4B 7ol AN B9 THALE TASHE

Moot

=57
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TS Frel w3 198 74 2 Bty 1 A &9 F3S 2T F MUEFOE AFAAEHAT

ATFAE 44530 el Y AR/ S Ao R 23 WEEGES AA3 Ay, B3 5 YEEdE A
FI-CVhE= EE T34 1.002.2 Yeon, 3% 7 WEETE AFS-CVI/Ave) 3 1.000.5 e A&
7} #7F 3~5% <1 A9 1-CVI 1.00S B3 Polit and Beck(2006)8] 7130l whe} #3188t

WEEEE AF olF, AFE £39 oz 2 2 nde Yy AuE 8| AFE EFuAl 38 oz
AR A t]H ] H(cognitive debriefing)S AAIBIATE A SH & M3} © AHoZ oHe FHI}NH, FI 9
Hele o] gloy 13 WEAHS =ol7] Yl ) £ E7E AT HE A AT 4 ARS
Hhgate] ggstaih

2) A& 74

HAE 78S SFUALE ddoE ujd e e 914 Aol HES o 43 A AT (eon et al, 2026)F
Fasiach AE £39 7x9 8-S <Table 2>9} 2T}

<Table 2> Structure of Survey Instrument

Domain Content Summary Number of Items
Demographic and professional context Teaching experience, work location, Workplace Type, school level 4
Applied experience in behavioral intervention, in-service training
Professional experience and training 12
participation, pre-service coursework, behavioral intervention practice
Perceived gap between teacher preparation and Perceived alignment and discrepancy between university preparation
field practice and field practice 10
Institutional support, collaborative systems, environmental conditions
School support and implementation environment 6
supporting behavioral intervention implementation
Confidence in conducting FBA*, developing BIP**, data-based
Self-efficacy for implementing behavioral interventions decision making, ensuring intervention fidelity, responding to critical 7
situations
Perceived need, participation intentions, expected benefits of
Intentions for behavioral intervention training 4
behavioral intervention training
Training content needs Preferred topics for future training 1
* FBA: Functional Behavioral Assessment
*#% BIP: Behavioral Intervention Plan
4% Bge 7l 990z 2AALT A4, W AR A wd AY, 2 A, 2% daF 5 FoiA
o A S4% 2% 84 £AAAG. B4, BEA 49 2 FA J4e AT A A8 Y, A5AA
39, cvlaAl Ao wiks £ A, YA FH S SHske ¥ eE FAHEMS A, tie u
3 @G AP 1= A4 9L FETA LB BESt] tistel o] FRlxet HAA wg FFeA o] HY A}
olell Wi AHES Sk TFE FAENT YA, BETA FI AVESH 92 7IsH dsHL s
A A R A, HolE YN gAEd, A A= A, A7) e 5 AL Y A ol o
& WAL AAE SAshe 2R TAENT BAA, St A 3 A8 @4 4 d92 oA AP
Adshs Aesd 7ok A9 oo tigt JIAE SAske ¥R FAHINT AXA, ETA AFeddd o
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Je AoE yethth oHluAt gAY FETA B AP FES MY =R Ao, 24 HFd 13

BE sAAAY A4E Rdsled B A A

= Waste] AASYTH<Table 3> F2). B4 23, el Fuo|x olgHowt Wajw %
[e) R
= o

g s 2ol gl AFEC] AA ] At oy

(]

= 28D, AT FTA AHM = 274, HolH Lz A B AZE ZAM = 26D, FATHAEM = 253)9 &

A FeeA Ak FAolM Fatgko] Ul B Uedon, ‘FYHAoR FYPOR SHT HEE B

A0 FRIF . WA ABC 7IEM = 3.12% FABE 71T 7 M = 3132 v w2 Fdgs YE
KeX

<Table 3> Pre-service Exposure to Behavioral Intervention Components (n = 165, n (%))
Item None Theory Assignment  Practice with Feedback Performed independently M
ABC Recording 3 (1.8) 37 (22.4) 79 (47.9) 29 (17.6) 17 (10.3) 3.12
Functional hypothesis development 1 (0.6) 39 (23.6) 81 (49.1) 26 (15.8) 18 (10.9) 3.13
FBA® planning 5 (3.0) 61 (37.0) 69 (41.8) 24 (14.5) 6 (3.6) 2.81
BIP™ development 8 (4.8) 63 (38.2) 69 (41.8) 17 (10.3) 8 (4.8) 2.74
Graphing and visual analysis 10 (6.1) 71 (43.0) 62 (37.6) 16 (9.7) 6 (3.6) 2.61
Fidelity checklist use 5 (3.0) 88 (53.3) 53 (32.1) 14 (8.5) 5 (3.0) 2.53
Crisis/safety planning 3 (1.8 76 (46.1) 52 3L5) 21 (12.7) 13 (7.9) 2.97

* FBA: Functional Behavioral Assessment
** BIP: Behavioral Intervention Plan
Note. None = no prior experience; Theory = exposure through lectures only; Assignment = completed at least one course-based assignment; Practice

with feedback = repeated practice with guidance; Performed independently = able to carty out the procedure independently. M = mean score (1-5).

2. i WH==I| 4 9 ASEo w3

AA FA 1657 F 123%W045% BTTAS AAZ A& Aol e oz YeEt PETA A3l
At SR 12388 7IF0R YA AL i Aole) £3S A A AHSAELDT N7} 1047(64.6%)
0= 7P we S AXGeH, angos A 58Wd7.2%), FA - BETFN 13810.6%), 2AAtF Al
1%80.8%)9] o2 UehgrhEs $). ©159 FFeA A 28 NS ¥ 2x, 7] T 1-23] J=7)
488(39.0% 0. 71 =& HIEE AXFALH, AthEoR A FPSA Feo] 268CL1%), 8 18] A=)
267821.1%), “AL] WiF Aol 158312.2%), 4 2~33] ool 148(114%) T2 et o, SHAF HA

2
£ ddeE dETA Bd A5 Fof APS AHE 29 usH Ee gu T ARAF 7 105¥(63.6%) 0%
o

X
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<Table 4> Current Behavioral Intervention Experience and Training Participation

Variables Category n %
Experience of behavioral intervention implementation Yes 123 74.5
(n = 165) No 42 25.5
Autism spectrum disorder 104 84.6
Type of disability Intellectual disability 58 47.2
(multiple responses, n = 123) Emotional and behavioral disorders 13 10.6
Communication disorders 1 0.8
Rarely implemented 26 21.1
1-2 times per semester 48 39.0
Frequency of implementation About once per month % 163
(n = 123)
2-3 times per month 14 114
Almost weekly 15 12.2
Government/school based training 105 63.6
Participation in behavioral intervention training Private training 3 1.8
(n = 165) Both 5 3.0
No experience 52 31.5
3. &2 oo 7|lesA H A2k
T8 ¥ VA B AHEE B4 A3, deA g et w3 FF Ao 15 A4 HaS
3.058D = .72), FeFA HA Fal A B A #AF 1Al digh Ft 290D = 81, FETA TH Ar|ET
el Wit 30280 = 75, EFA Aol olge] WFL 432D = )2 etk ] Wel F A e
o] 71 e Bwoz uehston, st A L A9 87 d4o] 1 we FEoz vt
<Table 5> Descriptive Statistics and Reliability of Key Variables
Variables M SD o
Perceived gap between teacher preparation and field practice in behavioral interventions 3.05 72 89
Perceived school support and implementation environment for behavioral interventions 2.90 .81 81
Self-efficacy for implementing behavioral interventions 3.22 75 91
Intentions to participate in behavioral intervention training 4.32 .67 .87

4. BB ol mE =8 H42o| X0

) FEFA F3 AVE57e Aol
stuge] me PEFA £ AV)Eee Aolg ARGy 8] QLRAENEL AN B
of wet BAHoZ fojdt xpolrh VEMITHEG,161) = 3.45, p = .018). AR (Tukey)S AAISH 2

aAte] EFA FA AVNESFe 25, Foa, 1EE SFmA] v grEes we zo
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<Table 6> Differences in Self-efficacy for Implementing Behavioral Interventions by School Level

School level N M SD
Kindergarten 11 257 79
Elementary 96 3.22 .68
Middle 36 3.37° 89
High 22 3.28° 63

Note. F(3,161) = 3.45, p = .018. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 7> Differences in Self-efficacy for Implementing Behavioral Interventions by Workplace Type

Workplace Type N M SD

Special education support center 24 2.87* .70
Special school 73 3.34° 79

Special class 68 3.21® 69

Note. F(2,162) = 3.78, p = .025. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).

YFFA AR A WE] ME AY AV|RSY Aol HAs) 5] YARFRAL AAsGTh B4 dh
g e we FANOE o8 Aol7t UBIThEA1IS) = 445, p = 002. AFE AR (Tukey)S NG A,
VB AAE A9 hE FASFE WA AY FUSA gE WAl ns) JFFA £ A71asde] Fol
A we AT YEon, 1 9 Ad 2t Aol BAHOR fojaix e Ao Ut oldd Ade A%
A A9 AR N wet Y5FA £ AN TS FE Aok Uehd 5AS nld

<Table 8> Differences in Self-efficacy by Frequency of Behavioral Intervention Implementation (n = 123)

Frequency of implementation N M SD

Rarely implemented 26 2.81° 80

1-2 times per semester 48 3.26® .66

About once per month 20 3.32% 48

2-3 times per month 14 337 67

Almost weekly 15 3.68° 67

Note. F(4,118) = 4.45, p = .002. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 9> Differences in Perceived School Support for Behavioral Interventions Implementation by Region

Region N M SD

Seoul metropolitan area 29 2.78° .88
Chungcheong 34 3.04" 59
Gyeongsang 61 3.08" .79
Jeolla 21 2.81° 95
Gangwon & Jeju 20 236 59

Note. F(4,160) = 3.75, p = .006. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).

Dodo w2 sty Y L Ay 37 oAl 3fole Foldly] Y YRAEAMS AAFGLE B

3 zpo]7} JERITHER,162) = 19.0, p < .001). AFEH A (Tukey) AT, E405
Eshg wAbe] vls) st A1 2 @33 37 A4S fre ’3}71] A OL@"FFFE A
A LAE ARl St WAL Thell= f

et PesA Ay Adske Al I A4 sl 1}017} vehe 7hede AUlEPE}

<Table 10> Differences in Perceived School Support for Behavioral Interventions Implementation by Workplace Type

Workplace Type N M SD

Special education support center 24 3.35° .60
Special school 73 313" 77

Special class 68 2.49* 74

Note. F(2,162) = 19.0, p < .001. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 11> Differences in Perceived Gap by Teaching Experience

Teaching career N M SD
Less than 1 year 20 3.00 73
1 to less than 2 years 42 3.10 74
2 to less than 3 years 40 3.15 .82
3 to less than 4 years 34 2.99 69
4 to less than 5 years 29 2.94 59

Note. F(4,160) = 0.51, p = .73
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<Table 12> Differences in Perceived Gap by Frequency of Behavioral Intervention Implementation (n = 123)

Frequency of implementation N M SD

Rarely implemented 26 2.66 .78

1-2 times per semester 48 316" .64

About once per month 20 3.09°® .64

2-3 times per month 14 291® .66

Almost weekly 15 3.31° 99

Note. F(4,118) = 2.78, p = .030. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).

A A AL Nz mE F2 U Aols A A dAFAEAS AAse 24 A,
-8 e A= AXEAGLS) = 2775, p = 0307 FEFTA T A7 EGFHEE118) = 4445, p = .002)
oM Het 1 SAACE fFofF Aolrt Yepgth whid Aol ot stu A9l B A 94 Ao e He
bRk Zpel7E YERA] e dTHp > .05).

w2 Ay mE F2 WMo AolE st
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5) FEFTA BF R d-Fq B BE Aol
FETA BE FFl BE FeTA T AVESH 2olE AAsty] s
oA dhel A= wAkek gle wA 3He] BETA FH AT|ETHY Aole TAHCE FoshA] ¥ o=
UERRTHA163)= -0.533, p = 595). BERF A3te] Aol mE ApolE shry] As) dd2AEAS AAg 2
FEFA S8 A7 ESFHEG,16D) = 0.127, p = 944), Q5] 2J3KEGB,161) = 0989, p = .399), theh-8F A5
xH = AAEG,161) = 1.852, p = .140), 3l A B AP 7 AA(EG,161) = 0473, p = .702) BFoA F
T 2tol= YEhA] BTk

5. F8 HOol 72t A
H AFoM= FL2 Hel 71 AAAAIE GolH 7] Y3l Pearson] ZEAF A G (product-moment correlation coefficient)
£ 2239 B4 29, dekag 3

8 AETA AT A YETA £ AESDR foF G AAs v
WTHr = 487, p < 00D Bt AP B A A A4 I BETA S AV EAT Fol AH Jue U
Worle = 312, p < 001, S-AF VEFA T AAAE FoIF FH FBe Ytk = 426 p < 001,
W AESA AFd ofgke mfﬂr g WEEA T A4, VEFA Y AV EST, G AL 2L A B4

QA3 Fol 3 JE viehhA ek

<Table 13> Correlations of Key Variables

Key Variables 1 2 3 4

Perceived gap between teacher preparation and field practice in behavioral intervention -

Perceived school support for behavioral intervention implementation A3k -
Self-efficacy for implementing behavioral interventions 49k 31 -
Intentions to participate in behavioral intervention training .08 -.02 .07 -

Note. **¥p < 001

A3 A7 &3] FFE HAE Q1S gEy] S8 A A eA 5 AA4H Sta Ad ® A 3
% FEA(Linear Regression)s A et &4 A3, 37 Y2 FAHC g
p < .001), ¥ AHEL 250%% UEPGTHR® = .250). T)sh-3%
23y 1}7132%%}011 %91?‘5& A FFE vA= AE YEHOWKE = 432, p< 001, Tl A H A
AR Fo% TS WIAA FUTHE = 128, p = .09D).

<Table 14> Regression Analysis Predicting Self-efficacy for Implementing Behavioral Interventions

Key Variables 6} t p
Perceived gap between teacher preparation and field practice in behavioral intervention 432 5.75 < .001
Perceived school support for behavioral intervention implementation .128 1.70 .091

Note. Model fit: R* = 250, F(2,162) = 27.0, p < .001
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<Table 15> Regression Analysis Predicting Intentions to Participate in Behavioral Intervention Training

Key Variables 1) t p

Perceived gap between teacher preparation and field practice in behavioral intervention .052 0.46 647
Self-efficacy for implementing behavioral intervention .167 1.46 .147

Perceived school support for behavioral intervention implementation -.091 -0.90 372
Frequency of behavioral intervention implementation -071 -0.74 462

Note. Model fit: R = .030, F4,118) = 0.92, p > .05.

P AF 2T7E A3 Ay Ale 7 A Ao 455%2 7FE w2 275 UERoH, ggog
97 S Azl 2 kA AE30.3%), BF F=A AE FHQII%), 7153 VFHIL AAR5.5%)e o2 FelE ]

o Wbd ESA o]l 2 AZdamet a8 2 WEH 71F03%F 2L 712FQ0 Wi g3 2= FduFe=w
1)
=

<Table 16> Training Needs for Behavioral Intervention (Multiple Responses)

Training Topic n %

Case-based behavioral intervention strategies 75 45.5
Crisis response procedures and safety planning 60 30.3
Behavior Intervention Plan (BIPY) development 45 27.3
Functional Behavioral Assessment (FBA™) practice 42 25.5
Environmental structuring and instructional adaptation 32 19.4
Use of behavioral intervention consultant teams 24 14.6
Collaboration with administrators and colleagues 20 12.1
Ethical and legal standards in behavioral intervention 12 7.3
Intervention fidelity monitoring and feedback 12 7.3
Data collection, graphing, and interpretation 10 6.1
Advanced concepts and principles of behavioral interventions 8 4.9

* BIP: Behavioral Intervention Plan

*#* FBA: Functional Behavioral Assessment
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Yo A& Hrd & 73 AFH7L A5 a9 AolE AT f8l JtolAls 2RSS ST &
2 A, J 7+ Aols BAXHLE FSHA GATHX = 441, p = 353). FeFA AL Nz wE AT FA
A% A4 279 Ao] JAl J& 7k BAHORE FoSHA FUTHY = 4.23, p = 376). =S PFFA A& Wxd
02 97138% e A5 279 HoldMx A 7t BAFHOE FostA AUtk = 2.24, p = .692). FTFA
Ag Wz e A 79 AEFA A A 279 AoldlAE J 3+ zlole FAHLE FYsA FUTh
0 = 185, p = 764). Z} Fte] 971 F Ul A4 27 vHlES 143%~35.0% W2 Yehgon, Al 7)a 8
S5 A AF 2F H|E-LS 35.7%004 53.8% WHWAZ Ve

A4 279 WES AHEFE A5l 7ESAE B3 23, A A 23 Ay 947 us I9F
HFEM = 07671 71 £ 87 o2 UEEHT o302 7153 537 dHolH 7Rk oAMEAA, dlE FA
AY 4 58 EFste F7F £ A JF HFM = 06071 FHHOE & FFOF YERTE BHH Rt 2
TEAL Y, ZAHHE 8-S xFste dE 2 A AA HFM = 0279 34 7z 9w HAF FHH
#FEE 34 9 ug Y HEM = 019F AUFHoz e 9 FFEoZ Yeyth T3 PFTA o8 % &
of FHH 7|2 HFEAH HFM = 012 7P @& 87 FFEOF Ueiyth Ad € 97] S 9F "Iy T4
ol 12 vehy, SExte] o] i3 Hyol &3 AFE Aok 1 o g A= Jetyth

<Table 17> Descriptive of Behavioral Intervention Training Needs by Category

Training Needs Category Components M Median SD
Implementation and crisis response Crisis, Case 0.76 1 .64
Assessment and planning FBA®, Data, BIP™, Fidelity 0.66 0 .76
Collaboration and support systems Collaboration, Consultant 0.27 0 .50
Environmental and instructional support Environment 0.19 0 40
Foundational Knowledge Theory, Ethics 0.12 0 .38

* FBA: Functional Behavioral Assessment
*#% BIP: Behavioral Intervention Plan
Note. Values represent the average number of selected training topics within each category. Higher values indicate greater demands for training in the

corresponding category.
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