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The Effects of Structured Reinforcement Intervention Based on Visual Supports on

the Decrease of Out-of-Seat Behavior in Students with Autism Spectrum Disorder
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The purpose of this study was to examine the effects of a structured reinforcement intervention based on visual supports on the decrease of
Out-of-seat behavior in students with autism spectrum disorder (ASD). Three students with ASD exhibiting frequent out-of-seat behavior
and strong preferences for specific activities participated, and a multiple probe across design participants was applied. The intervention
consisted of two structured phases: the {Introduction-Practice} phase, which provided explicit guidance on reinforcement contingencies using
‘First-Then’ picture cards and visual timers, and the [Intensive Reinforcement} phase, which systematically strengthened alternative behavior
through a Fixed Duration (FD) schedule. Results indicated that, first, out-of-seat behavior decreased significantly in Participants A and B
compared to baseline, with both demonstrating immediate behavioral changes upon intervention introduction and high effect sizes (PND
100%, Tau-U 0.96-1.00). Second, follow-up sessions confirmed that the reduced out-of-seat behavior was stably sustained after intervention
termination. Notably, Participant C showed natural extinction of out-of-seat behavior during the baseline phase without intervention,
suggesting the influence of uncontrolled variables in the unstructured classroom environment and highlighting the importance of data-based
decision-making regarding intervention necessity based on baseline data. These findings confirm that the combination of visual structuring
and systematic reinforcement scheduling is effective in reducing challenging behaviors and enhancing self-regulation in students with ASD,

and provide practical implications as an evidence-based intervention model that is readily applicable by classroom teachers.
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I. 42

1. gmol WK I =%

284 Zol(Autism Spectrum Disorder, ©]&} ASD) St AMS]Z] Fo =482 A2 A} A olar vhEHQ]
£ ARloles A4 HHo A5 QA wE BANA AL o ALY AL AT 53 B AT
of tigk HIHFAQ vk d3te] Ws), oS EVled ARelM =& AdE EGS APske Bl deH
olfg 54 7 T WA Ao E&stAY AAFH A E Hojue AEole ) e &=xF PFo R WY
&}l EZHTHGweon et al, 2019; Kang & Kang, 2025). ASD 3Mle] =474 JEo 1 g7} thaksly o]Hs %
& AD e Bgslslsh WA 2 wd) o] A G VAT, whk BAAN FEEF Wolmeli 7
H Q@910 7 283K McConnell, 2002; Koegel, Koegel, & Carter, 1999). 1F| = A}gjo|et 35 A 7]219] &

G572 AN 5 Aoe e

713815 xﬂf&% ek ofye}, WA W wg-shge] S5 Wellstal wAke] wa
7F ag-Hoh

38305 EX(Applied Behavior Analysis: ©]3} ABA) 3ol A ASD stAio] zlgjolg 5L x| QS FE2HE S 3T,
As A=l dgk HZ, e 7153 dAkeE i FFo= <3 a7 3¥ § IS Vss Ad F UH
(Yang & Paik, 2025). ©]&]3t EAWFS ZA517]) Yal 7157 ol 74t
PBS)9] iAol o] APATE T3l PS5O Stk Yoo and Choi2021)] A|AA i1Ze] w2, =] ASD of
TS UG OE S PBS AFES FE FTT VIR AAE &8st AT AR Fovg E9E Husyoe
H, 53] FAY AEF gEdEet FA FHETE A ATS FFske 4 a09S ARSI Dunlap et
al.(2008)g PBS7} ABA9] °J\’4°ﬂ ZIRkelAME o)t F41Y 42 2A-H T8 digt 8F ugol] 2SS FoE

Fol A% 35 XY (Positive Behavior Support:

Sl <= o83 o=® FYeAth A, Kim and Kim(2024)S =W 7
°Hf‘“£ = EH”OE Els Z}Hﬂ 23t #A FA AT 2695 wEkEA sk, 3t 71 SAE EASE el HnkE o
' A7 23} /94 5 T4 WA AAH Bt vl
SHAlE E%ioftl X}Fﬂ ojgi} o] A& Ak aFdte 54 AT W g aRE HEE HESA| ol ¥
& A7 oS AAE gk
Ho] AT TS Id FA VIHEGE o, 1, A3t 84AE F
2Jt}. Kang and Oh(2025)% of|W-1l <=7} 3K Prevent-Teach-Reinforce: PTR) A2 &3
A P5S Fu|EA AR A LT, Yang and Paik(2025)= B A JAAEAACS E-8-3F PBS &
sy o] Aol T A9 XA E VT TS FAlo| Hudtth HE3F Kang and Kang(2025)S
Z 71 e)al A4Z 1 PBS Z-8-o] i153H <] —r‘Q T3l s Ao SAHARJ] 9IS Ulﬂﬂ}il Eilﬁ& HP At
Jeu o)X 9 JEStE TAF FeAdoly A FAe HAE A9 AEZ
E HAZ = A97F wol, AA| g5 @A wAE u = Adeig 22 LS e ?ZH 7} E(intensity) 7}
= SHAI7F XA E o] thMaag, 2020; Kim, 2014). o|Z2 H3}7] I8l Speer and Maag(2025)= AE <18 o] A
ol wAE Bokz wal 5o Wl 243 5 e zew ) suke) A9 uerg FAHoR Attt
a2y e AT e Ad 2 wEY JI3A 83 A5l SAVE A, Agelgd 2 54 59 A

mkr

& ARF ZRolY A4 TR 948 AAHCE dRA RaGrh e 8% A 7FsHesbili) S A3}
7] FAME WAL HEY AR A8 glolE £9 W SolM wEAow AusA A& 5 90w, ASD 5y

o AAA FHQA AAFH FH A2 BAS AS 2E] Agold dFS dista HaAE F e 7E3HE
<

A HZo] QFHTE o3 AHA QF= FHE EFuS EoloA FERI+= 154F A (High-Leverage Practices:
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ot - TG 7 AIAH RY gl fxstE Zet SHMF AHEE Fof shdol k2|0l dE #A0 O/X= =it

HLP) = ‘d|o|E] 7]Wt A& (Data-Driven Planning)’e] @Weta} gritol QITHAceves & Kennedy, 2024). =, E3-%2 FA=
WA} ol Ao olEshe Ao] ohiel, 712l R FA BAdlA AAHe s $1E W% z}g% B Ao
A AlEL FA, 283 Ae 2 ARE dBste AF oAbEA A |Rkefor gtk B dF= ol# g
BE FolM WAL A R AA Ans 2AR FA EAES AT JAEHE ek r] ol¥] 7]yt A

)h

A FAA AHEE AlEstaat gt

A 2R 2P ASD AL 938 A Z=A 7|8 A A|(Evidence-Based Practice) 2 & <15 0]+l Hume et al.(2021)
< 28709 FAZIN AA F AAAH ALs A4 dFo =2 AAeH, AlZHE K, Efolw, ‘HA-Th3(First-Then)’
HE Fo| IA o3, M Y5, 22t ol aAHUAS AAH TAnES Tl PS3AUTE EZF Mesibov, Shea,
and Schopler(2005) TEACCH X213 9] %38} m4~Structured Teaching) S|4 A|Z}2 =)o) 8|4 374 23}

2 oS 7hee 4 ATy 2= w, ASD Y Sy 7|2 sEo] FFE F USS ARSI A7
2 dAxC] aHE AAZXSE HES Lang(2024)2 ASDE FE3H dedof shAl thde] txg A|243 9% F
A7 A Fo] @ 5 FYS Ay o g FHATE dH azpFolgta Basiyth T3 Al dARE 3
2 733 A=y Had w Bo d#E ERE BY JFsAol AAEHJoY, NE e st dsxet SAS v
F3 ZA) AFE= 0475_5] Al Aoz Jeludt) S, Waters, Lerman, and Hovanetz(2009)= A}H|A] Aof] o}% <]
Ak Aol A A2 AR 2 FAE THavt Aoy, aA AEASE I HAsds u B
o 2% A5 A B30 Uelgta Baskint o] ASD A 9] zgjo|gy e XA dq5S FASHE
Aol A1ZHH ? 5}9} 7@} ¢ 4 3 A8 TS AL

= % FEs FF3] FAS] HAsiA

$FCHPremack, 1959; Maag, 2020; Baida,
A A"del HFEE AAY, AA] o

Azizi, & Jessel, 2021). 18]} 7|& AFE s}
= gko] lo} ztglolgH e =1 qF s AAE FERIe AA A

o
27]9 2e 913 45 e 2P T

A A4 BHA A8 B AAAE U 24 F ATE ADHA Agoln
A gl SN ATeldS A I AHE FASRE BB FPH A7 BFLS selsa By A
AL dZdlol s A2 FEe A oo B Avolat HFY HelpE Bgatel Agte] ABE ol
Hole R S, WA =S B Lelw dAe)E AZbA o TEEHATHMesbov e al, 2005). o}
1 aAE FES] 4EFOA, 9% AolH FA

=8, 1Y AFAZ FeAHE (=4-AF]
|

glol= Aol A1ZhE T E wiZE zgo S AaAZ F Je B8 24 A stk

BoAFolMe ‘A Ztd A 7uke] pxatE 23 FAH, S golHE 53 Azt 723, WA =S
83 Zew o] Al4A WE3d), 1ga 3 AEAL ASAIED)S GAFR 5 FHE3 TA AAE
ojmjgith. wEhd B Ay o 28 dgke] d4 945 53 £k s FAE A el A 2}
golgd 5 Aot fAd vX e dFS B, FHE dF Azl AT vlolE 7Nk FA JAEAR 7
e ANFoZHN EFaAE 1 d@FdA SAHo|n N&Ho7 F8 F Ade AHF ZAE AT
23S Fo
2. A7 2|

AR, A A 7Rke] F2stE dsE FACE A Zel st A A T AgelE dse B WxEE
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A, TAE Tl H3tE ALold FFo Hae TA TER FoE FAHETR

1. A CHa

L

A7 Fols ARl AAsHe Sostucl AT Qe AA Bl 4 29 Hela A, Bl O bR
Aol 2ASHe wES S4ahel ARE AdA Aol 4 19elnk 97 W shael FAH HIAE
chew 2Tk A, Aol B Agelu WA A4dA golE Ave WAL B2Y ks AAY FINE
(Korean Childhood Autism Rating Scale, Second Edition; Lee, Yoon & Shin, 2019) ZAA}o| A A}H|Ad Fofol] s Fsl= sHAY
ojty. &4, Fdurtel s F9 FAEY] FHS Waldte oE HauE shgolth AlA, ool EAEl oy
& FAE e Aol fle Tt A, 3-40]H] BFOE @ AAE 3L 3 7hsd Aotk oA, A
T Fodzte] BaaE AT Foddl o3 vigelth o] el Fdshs M 39S HETHoE AT FofA}
2 A8kt

o, Fodzk co A AT F AFHAA Z7] gl 7 Ve 58 didRE Bdeii ey tidar A4
ol%F, 712/ TRt 43]7]o 4 ALk 0%0] Aol ES HYSEA AbHol Els =
ALt olol FoAx} C= FAE FASHA &sker ofd tigk FAHS] B A7EH B =odA TEsdnk
T FAzre] FAHQ 544 <Table 1>3 Ztt

fo 4

iy

<Table 1> Research Participant Information

Participant A Participant B Participant C
Chronological Age (Sex) 12 years 0 months (Male) 16 years 0 months (Male) 15 years 1 months (Male)
Date of Birth 2013.09.25 2009.10.05 2010.08.16
CARS Score 51 31 46.5
- No expressive spoken language.
- Primarily produces unintelligible - Communicates using short words or
Language & - Uses single-syllable echoic utterances to make requests.
vocalizations. phrases.
Communication - Expresses needs by reaching out with sound; expresses
- Expresses refusal through crying - Capable of simple “Yes/No”
Characteristics refusal by making sounds or attempting to leave the
when frustrated. responses.
seat.
- Exhibits problem behaviors when - Shows strong fixation on specific
preferred activities are interrupted. objects or play, exhibiting ritualistic
Behavioral - Shows frustration by pinching others on the face or
- Displays aggressive gestures (e.g., behaviors before the scheduled time.
Characteristics arms using index and middle fingers.
staring at others while punching - Wanders around the classroom
the air) when highly distressed. during lessons.

Fol AsH ct 2e Fitel &3 o} wajo] uls) Aol Bk B3] Feld col B§ FRob] BEA
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FTHOA)~ml-- T3 7HAY] 43 HER P,
d 7bsdel Aval & & Utk dEVIe S FFY WA dA=
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201D). °ol= F&7e A o] BAAEFY 7IsS A=AG A B F e =TYS AR

1) F=F7]5 =AH F3H(Questions About Behavioral Function:©] 3} QABF)

PE
N
)
D)
oL
N
u
AW
4r o
2
ME
X
ot
v
N
M
o2t
rlo
2
o
Lot
oft
N
&2

2) 5 7]A}A 3 = (Motivation Assessment Scale:©] 3} MAS)

FRARE FE 154, w4 5 OAE 2 9n de gL
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2 A7 SHHRIA A A9 vwke] FxstE SAE AFsA dds] flstd R 7RA] FA =S AR
shth A, 224 e Aelolde] as fFEstaL, olgh tHlE= diAlds]l 24 deel wig A Z
AEH oz AN A S8 v BolME ARSkath =4, =2 2](Premack Principle)]] 7]WFake] ¢
5 FeAEE Fora AE AFGELRE B wME A UA-Tg(First-Then) Al7F ©XE 285}
o 2d7Es 7FEAS aElA 20emx 9em A7IE ARG OH, FA =l vFd Bojr e} At |
=o] ¢JAlE <Figure 1>3} 2T}

-1

Ny ot oo

Visual Timer (Visual Aid) First-Then Picture Cards

357l \\\\\\\\2
. 30 25 0

&
S f“”o%

* Al-generated image for illustrative purposes of the intervention.

<Figure 1> Example of visual timer and First-Then picture cards used in the intervention
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5. g+ EXt

B A7 o] = AlZtel Agold FFel s Sl Al4H A9 7Rte] Fxstd A3 A4S A
SFATE AZHA Ade FF Ffo mE dlA-uE ad7EE 483 F5 Zﬂoltﬂ, 24|23 gl SN A
w2 A7 e TAoIth FEHUAL A Zofed o] Agold FFot.

D) g 71587t R M AF
7t Foixse] FARE A 2 Ve syl fs) ARA Ve AAsA dsten, T =
Jl AE7s 54 THQABHH FANE 57 BAHHEMAYE FE3AT
QABF 23, Foi#t A A3t &7] 71w sidste 2% s/ldA A5E 4, Ad=Es 152 7P =4 U
Btk 3L 3y Y)sol sjdehs 2@ 370l HeE AlaL AdEs 92 YEET oS S ﬂo:lx} A9l &
Al EE FBA A7, FHstr)er B4 deE
i, AAEZE 1082 7P w2 S BTk ﬂ»ﬂ%}ﬂ 71l dgsle B 4l s ?é‘zizﬂﬁ,
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32

4% etk mepq Felx Bo AT =
o Fedzt ¢ A, A 271 7%l 6H%6}% B oM HE Aen, AdaEs B2 7P =
HeE BATh &g 398t7] 7ed aidehs 3 4719 b e 5
3 oAzt col BAYFe F2 A5l F53 39 Ve #He] U

MAS A, Foizl A ddhs A3l 7] 71573)eA 7 B AFE dellen ozt B dshe A3t
Al A71197D, FoAA}F ¢ ddhe AshAl @71 71seoshel 7P A vEstth

F 7 W7y AdE e, FolAt A, Feiat B, A ¢ BF ddke AAE de A% B9l vk vt
Aol At 7Hd 242 5 845 ¥ste] Ao, 7M. e 9% A3 Bambara & Kern, 20088 HHE
o2 ARG AA, FAY olFS EFeor k. FFADL ANEstE oo §17] W] T ZAIYTAA
gslof 7] whEolty. B4, dPAAS EFefor doh ot FARE A dojd AgApAmnt opyet FAY
ol #dE AT getsfor itk A, FAHo|L BE s SR BAYETES A Zlesor
A, FHEE BAYEY 715 Walop sy B Aol A% Al so] ek 7S <Table 2>9} 2t}

flo ue u\bl i
r iﬁ e
30, Fll‘

(

(]

<Table 2> Summary of Functional Assessment of Problem Behavior

Category Description

Function Access to Desired Activities/Items

When presented with classroom activities that are uninteresting or undesirable to participate in,

Hypothesis the participant will engage in out-of-seat behavior (i.e., wandering around the classroom) to obtain desired tangibles.
2) 71x=4
B ATE AL TR AT ATolg #%o] /1 B oA £ RN 2AAAG. 72H 24
7L B AT FAAolA S FAS ASIHA 2T, Adzee A B W AT FolAd Aelolg AF
o 3% GUEE e W THS FUT. BT W 252 59 A% AF 22 5L 2% DAoL B2 13
71 e Al L F3rol AlFslen,
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5 BFFAAY 53

B ATNE AT FolAe 14 A7 Aelold YFe] Pas dlal Aza A9 Aol pxsE B FA
Agsgeh A4 PR L AEbsEE Fus) A L A9 A8 VA0S IR BolvE
28T 244 AHE AT ow zeju gelel 2AF e} EnHoR AEE] AsE HEDE
B A B2 ABNF FrhE WSUG Y (Timberake & Allison, 19790 W}, Y AT Ha Fudy
5 93 Auasd. BHA B2L WEA 34 B 20 25 AT ASHES FAGAL, P 082
AR A Bold At 48 FEAE)S BEE 9F AHL Fold B

=2 o
© 48 BAACING 53 22 WABL, Fo4 CE A5 BHAADS A AN TF) A £ WEEE
Btk oY 2 Foldel HE BEE Aol Yo 4§ FRAADE A Be) oA BEAAN FEFA
°% ¥ HET} BuE fUF FBIYUTh oo wet AT RPN FAHY AFe] sbsdu U 5HS

AetA] Fe A4 FAAEDE B A7 5 FIAE HF AAsA

oA dASE A S A A EAIZE 781 € (Fixed Duration Schedule: FD)ol| whe} 733}E
FAYEA APeld P AA=GA GsAA FAESE Rtk 1A AFARE AsAgL #3183
2 77} ol 24 dFo] A&EHE AIME AEtithe HdA APelg e 2 A& P FASe
b Hggs Agolty B Ao ALgd EAS TAHoz MHAusd ey B T AR AEAL £ AF
A =Y-A51 B 294 A0 W (1EASH gAR FES £ glen Fa W8S <Table 3>3 2t}

<Table 3> Visual Support-Based Prevention and Reinforcement Interventions for Out-of-Seat Behavior

Component Procedure

Set the visual timer to approximately 30 seconds and place it in the participant’s line of sight.

Visual Timer If the participant shows excessive interest in or attempts to manipulate the timer,
Introduction-Practice temporarily remove it to minimize visual distraction.
Phase Place the First-Then picture card alongside the visual timer on the participant’s desk.
First-Then Picture Card Immediately point alternately to the timer and the card while verbally explaining:

“Stay in your seat until the red color disappears. Then you can have your favorite jelly.”

Fixed Duration Schedule If the participant maintains seated behavior for the entire fixed interval,
Intensive Reinforcement (FD) provide specific verbal praise (e.g., “Great job staying seated!”) followed by one piece of jelly.
Phase Non-reinforcement If out-of-seat behavior occurs at any point during the fixed interval (e.g., 2 minutes),

Contingency reinforcement is withheld regardless of the participant’s seating status at the observation point.
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<Table 4> Types of Out-of-Seat Behavior and Correction Methods

Type Description Correction Procedure

The participant briefly leaves the seat 1. Reinforcement is withheld for the interval.
Out-of-Seat

) during the interval but returns to the seat 2. The interventionist provides no verbal prompt; instead, points to the
Behavior Type A

by the observation point (every 2 minutes). First-Then card to deliver a visual cue only.

1. Reinforcement is withheld for the interval.
Out-of-Seat The participant is out of the seat at the 2. The interventionist delivers a verbal prompt (e.g., “Please sit down.”)
Behavior Type B obsetvation point. while simultaneously pointing to the First-Then card to re-prompt the

target behavior.
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<Table 5> Operational Definition of Targeted Behavior

Target Behavior Operational Definition Response Classification

) ) ) Occurrence(+): Any instance in which the participant rises from
Leaving one’s assigned seat and moving around

Out-of-Seat Behavior o ) ) the assigned seat and takes at least one step away.
the classroom during instructional time.

Non-occurrence(-): All other responses.
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<Figure 2> Example of Partial Interval Recording Method (10 Intervals)
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<Table 6> Inter-observer reliability assessment results

Classification Baseline Intervention Maintenance Overall
Participant A 100% 93.3% 100% 97.8%
Participant B 90% 95% 100% 95%

Participant C 96.7% N/A N/A 96.7%*
Mean (Range) 95.6%(90-100) 94.2%(93.3-95) 100% 96.5%

* Participant C did not receive the intervention, as the target behavior met the discontinuation criterion during the baseline phase.
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<Table 7> Summary of Intervention Fidelity Results

Classification Participant A Participant B Participant C Total

Mean (Range) 100% 95% N/A* 97.5

* Participant C did not receive the intervention, as the target behavior met the discontinuation criterion during the baseline phase.
"
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<Table 8> Questionnaire for assessing social validity

Classification

Item Content

1 Is seated behavior during instruction an important goal for the student?
Significance of Goals

2 Is the behavioral goal in this study appropriate for the student?

3 Are the intervention procedures appropriate for classroom use?
Acceptability of Intervention Procedures

4 Are the intervention procedures easy for teachers to implement?

5 Did the intervention improve the student’s seated behavior
Meaningfulness of Intervention Outcomes

6 Could this intervention be useful for other students?

s
&

1. ¢ & A2[0|Fo OX= &

m 945 23

AR A9 Ael FESE 48 FA B@ 2 s Azolg A5 wAEe B Wy 1eln & 2
7ol Bk A= <Table 9>} 2om, zgjold PFo thgh 7|2, T4, FA 73 et Ageld P& LA
9] AZt3) a8l= = <Figure 3>} 7T
<Table 9> Summary in Out-of-Seat Behavior across Baseline, Intervention, Maintenance Phases
Classification Mean(Range) Within-Phase Berween-Phase Trend Data Overlap PND Tau-U
Level Stability Level Change (%)
Participant A 90%(80-100%) Stable Flat
Baseline Participant B 52.5%(40-60%) Stable Flat
Participant C 10.8%(0-30%) Unstable Variable
Participant A 6.66%(0-20%) Stable -90% Descending 0% 100% 0.96*
Intervention Participant B 2%(0-10%) Unstable -60% Descending 0% 100% 1.00%%*
Participant C N/A N/A N/A N/A N/A N/A N/A
Participant A 0% Stable -6.66% Flat 0% 100% N/A
Maintenance Participant B 0% Stable -2% Flat 0% 100% N/A
Participant C N/A N/A N/A N/A N/A N/A N/A
*p < .05 *p < 01
* Maintenance PND was calculated using the lowest baseline data point as the criterion.
n 7124
Se)zel ANE A 2o] 12A WA B AR} sk FeiA Bl Aelol BT WAES 3 FHH 5
T2 Bl vk, Fofx ¢ WEAde] & B S UElY <Table 9>l AAE A7 o] 7|24 A
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Rt FAzt A9 AHEolg E MAE H-2 90%(H ] 80-100%)H M, FAZL BE 52.5%(H ] 40-60%), FAA} C
= 10.8%(H$] 0-30%)A T}
ozl A9 712 AEE 137) 100%, 23]7] 80%, 33]7] 90%= VEFEC ™, 80-100% M WA HTe 15%
ool & gho] 2FEO] FHAQ FFES BT A87F 9 A A glo] =& 7Y WY dellA 7hH
T A %—*ﬂ“ A E A %‘2}2111, 733?}41% FH o= YeT
&7

=4 ﬂ"ioﬂﬂ 40-60% <2 el

2) A

<Figure 3>9] A|A|H
23Rt FA 9A 5
0-10%)$3 T}

Baseline Intervention Meaintenance

Participant A

Off-Task Behavior(%)

60
50 . Participant B
40

Off-Task Behavior(%)

50 Participant C

Off-Task Behavior(%)

Session

<Figure 3> Changes in the incidence of Out-of-Seat Behaviors during baseline, intervention, and maintenance periods
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<Appendix 1> Example Intervention Script for the Structured Reinforcement Intervention Based on Visual Supports

Step Activity Teacher Prompt Cue Picture
1) “This picture shows the First step.”
Step 1: Prompting a 2) “The First step tells you what you need to do.”

Presentation of low-probability 3) “Look at the picture. Do you see someone
the Start Cue behavior sitting in a chair?”
4) “You need to sit in your seat during class.”
1) “Look at the timer.”
Step 2: . 4
i Providing 2) “It shows how long you need to sit.”
Time Cue

(30 seconds)

a time prompt

3) “You need to stay seated until the red color

disappears.”

Presentation of

1) “The time is finished.”
2) “This picture shows the Then step.”

Step 3:
a preferred behavior  3) “You followed the rule.”
Next Cue
or reinforcer 4) “If you follow the rule and stay seated, you can
have a jelly.”
1) “Let’s try it now.”
Step 4: Repeated practice
2) (Starting the timer) “Stay seated until the red
Practice (3 trials)

color disappears.”

Repetition Stage 1

Target behavior did not occur (-)

1) (Provide the reinforcer) “Great job. You followed the rule.”

2) “Let me show you the First card again. Look at the card.”

3) “This picture shows sitting in the chair.”

4) “You need to sit in your seat during class.”

Repetition Stage 2

Target behavior occurred (+)

1) (Do not provide the reinforcer) “You need to follow the rule.”

2) “Let me show you the First card again. Look at the card.”

3) “This picture shows sitting in the chair.”

4) “You need to sit in your seat during class.”
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