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The purpose of the study was to examine the effects of self-monitoring program for self-management on the problem behavior of the child
who have ADHD. For this purpose, a infant child who ADHD was selected. The study utilized multiple baseline across behaviors:
hyperactivity, impulsivity and inattention behavior. The results from the present study are as follows. First, self-monitoring program for
self-Management was effective on the decrease of the hyperactivity problem on the infant child. Second, self-monitoring program for
self-Management was effective on the decrease of the impulsivity behavior problem on the infant child. Third, self-monitoring program for
self-Management was effective on the decrease of the inattention behavior. Fourth, the effect on decrease of the problem behavior were still

maintained after intervention was ended.
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frob7le wad F83k Al7jojy AgGd 9 gy gt vlEA FAdEooF ke Al7|olth 2y frolr]el
ADHD(Attention Deficit Hyperactivity Disorder, ©]3} ADHD) E4-& 717 o} 39), =54, BFo P& 1Y &
o

St} w)=- A1 2]t 3](American Psychiatric Association: APA, 2013)9l|4] ADHD+ A& ¢l EFouy IAJsls 2L =5
AE T8 AR Holn o]t TS Y B AMEA oS et AIVIZHA] A&el 2 F doka B
13kl Stk &, ADHD ofsE52 5935t A mE7]eh Fo4FF 57|17t olgal, YYo=z &S e
FA Fhs 540 UTHLee, 2000). ADHD of&-2 g 7]o] o274 Wi wAl ¢S Walsta, I7E3e #A=
ArksA] 3l AQEe AeS HolA "tk

Z ADHD o}5S Ao =2 3 H+(Song, 2019; Shim, 2020; Jeong & Kim, 2020058 2 EH ADHD ZSAMS H
ol obEol frolig VBN me) BEE WAy WAl f}lol FYFL ojFARTE BuE] vk
et} §o}7] ADHD ob§- wAle} RmolA Agdde] Frlehd 518 Aol BAd JUE a4 s A

710l 7] wWZol 271 A7IE 2 5 Avk 2715AS AI7IE A4 HY fobr]e] ADHD $749 q5E
S gAY e A Fas e A4skE 7 don, V)6 o]24 HW FAE Fi ADHD F44S s}

sted frob7liot B B2 =¥o] 4% & Utk weba 7] o] o}Fo] ADHD S 222 Q1AEa
A% F de 58 <

ADHD ©o}559] &4 all 2
Azste 244 7S A8ste A5TY HIWHol
AA FAH AFH FEES 3
ey x3kEn ey A3 dEE
o} ZAslgo] Fasity 1w FAR
U= AL7) ZotHLee et al., 2010). ©| =
WS 2T ﬂﬁlfv‘}Ei ZFEX = ke A7l el oS OE?LX}%_ AT317] /\lz—.‘ﬁ}‘}i‘:‘r. X}ﬂi’&ﬁl% 5

o

]”1 V\]w] q5S HElsta #Ale 63%—" AJA= Aotk A7HE] M Fol
gFo] A7 Ao gl & 4 UTHHughes, et al,, 1991). A7 ol 2
o] 243 Eitol EEIEE st A= Wyolth ArIEAW
HAAE 7R o Ao P5S & FAFEE FAst A
] THMace & Kratochwill, 1988). L&} fo}7]19] Ao+ &3 7]
Ax A7) WjFo 222 P5s AR5 Hrlste HxqF
1, AHE AAY 75 Ak o]d obF AR A A7
zRafe] Fesithal & 4 vk AT|AEYE A AVIFE sed za ool
SO B33 tid A3 AeE FAFSRE =) Fo
S HF Z%E sla vk
00(2011)9] AFAM = A71HAYHS Fal ADHD &5 7] ok
= FAZC WIS HYtia At Park er al.2021)2] Ao M= A}
LA FARA gz Hsh Aok Basta vk shEAdel ofbsd ZAlA
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O|Fl= / Xp7| 22| E ST AH7|HE = T2 M0| ADHD Ot&2| Iy, 589 I £F2 S0l 0jX= A

Wres B ATIAE HATA S8 QAT D AANE 27l AADIEL ERHA BeFAL nol
9)THHa & Choi, 2021; Graham & Harris, 2003). ©|¢} A 27| AWHE AFRSte] 2otz 2 g
A FEA SHBE D A AL GLS YIS QT e ADHD okES O ol 4

g 2 FeAl sel MRE GPol B AT AYso] Ao FSHUAKAR, 2006; Guk, 2003; Jang, 2002
Noh, 2001).

ADHD 34¢ 7hd #ol2 di¥os & d75¢ Avum, A AR 88 4718 FAlgeong & Kim,
2020, AY71s FAL BT FAGong, 2019), 2] AXYFEo] AR FAGhim, 2020) 5 AT PHL Fa
°}7] ADHD 342 ZA3k3 Ytk old AYAFEL frol7] ADHD o}FolA FAl9 wrrt gt o= ehg
o} ol B A7 AVwE A A/ HEw m2awo] fobr] ADHD ok T, 354, Brol W
of MAE 9P Pobwm, woF Et YTk o] FAMHS o] ADHD obe] B, 4 @ PFo| A%

%

Qo] IS FE FA Pl shm AAsknA gk
e B A7E §ol7] ADHD ob5S tiaoz A7 |#elE 9F 7)™z vew ze e AXEo 2,
ADHD o159 915 #sle] plAE £38 Jolugic).

B ATAHE 271 004 00417 olRolFle] Thit ADHD o}5-2 thdo2 A/1Belg A% 47184 A=
Z2IYe BES] PF WSS ToluaA B e ATEAS WS

A, AW E A 47154 F=M LZIYo] ADHD o}5e] HAYFL FANHEN
A, A71BelS 9% 47147 S)=¥ T2 ago] ADHD o}Fe] FFH AL PRAAETN
AR, A7 B2 A9 A71H7D W= Z2ago] ADHD of5e] o) AFS BANREIN

3. 20{¥e|

D A71HA vEY 2233

AANBelE A% AVHH A=W L2agold ATAL fotel A SHL nefstel AF B} BEE of
Folof she ol g MWstel AXAAZIL, okEF I 7 F7lol BE BES 4RSL, A9 TEYEY 34
F ob% U FAE vl /1Zde] BE YT B JRE PAHOE W=u 5 FogH ok Aol AF =

Aol BalA ol

Hol EgSlES e zzagolth Zzage] AYHE B Aol PFL ALHR ol
GO EA MBI WAFE A Bgel tfF AEUT AFAL 2ES Aese xz

2) ADHD 3422 Ugys 5

ADHD 74202 yehe ol ofgo] ddAZA Hepls 3443
£ A9 ATH(Choi, 2002; Go, 2003; Noh, 2002054 AHEE HJE Farste] i obsollAl 7Hg wo] A= &
37HA 2 WFstste] Attt

YT AN sof s A AANN FE F PT Yot FUIA e A, G4 2o} T £

BEL Dok BF 244 gel

of
m{o

[e} R
EAE7], A9 BAEY FolE EF TAY 7], &S FAZAY], FH S wHAFAR Y]
54 T O A o B 7]ojE7], A3 #do] gl olokr|E FAIRle] ], Aol A B
A&7, B4 71247,
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Ro] W% TPFE A L O el BE o A A 8, DU oloplE B ¢ ¥ AR
$9e a7 ZaAY QED wap)l Aol suel SPaA 2
o d7449

1. g7 HAX}

2 A7 A7 BeAe AE DAl 24 00419 olelRe ol obEo Weln AN FeldA
7P 5 H)(ADHD)Z ZHHike ofx o7 DSM-5(APA, 2013) ADHD & 7]&S FZFA17]7] Y AS7HA
(K-WPPSLIV), A7} EE e al, ol g FRolsleal 48 F8 o518 2:hg AAshen:

D ol HA =7
(1) 3= &Y ols X|F HAAF K-WPPSI-IV
K-WPPSI-IV AT 7AA= v, o] 7=, 18]l QHsH(Park et al., 2016)©] H|=F Wechsler Perschool and Primary Scale
of Intelligence- Fourth Edition(WPPSI-IV)(Wechsler, 2012) F=o] olEES Yo Z XF3SE HALoIth
Q) ANZ-FFFLEHA VMI-6
A7 ES T
7N

A} VMI-6(The Development Test of Visual-Motor Integration VMI-6) 7AA}= Beery2} Beery”} 20103
o] = Ho g F ., 2016).

- =
+ Beery-Buktenica Developmental Test of Visual-Motor Integration with Supplemental Tests, Sixth Edition(Beery VMI- 6)
3lE Ao CHHwang et al
(3) = ADHDIIT ZA}

#% FAGARBYYEF) A AL

DSM-IV- TR] ADHD FA¢} Gilliam(Gilliam, 1995a)¢] 73k
Attention-Deficit/ Hyperactivity Disorder Test ADHDT)E 7]% 2 s} o] 483} JX]A(Lee & Yoon, 2004)0] $-|y&te]
2ol Bt=E A|Z3E ADHD % gAlolth
%) F-=2olv] olsfiE AHA}
o

olale AN Y
7 fialel Az Aol

S(Bae et al.,

2004)0] 441914 94 oFFES o R TR o

SEe 249
©) F& T8 AN WA
8 ¥3d o318 HAAKReceptive and Expressive Vocabulary Test: REVI)+= 7B S(Kim et al
B 1649 Qg oz 44 2 1 ol
% AA Az

sele 27 919 A
<Table 1>9] A|A|3} T}
2 A7 AR AR
A7 Bl okEe 714

151

., 2009)0] 24 67)LE
S ZAAkch

Froba

718N AYFE, =
g Fo|HAHAY BTN D HAKLee & Yoon, 2004) 23

FEHAA vehu,
S AT FoiRt ARE
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0|l / At7| 2| E Qe X7| ™Y mEs T2 0| ADHD Ots9 Y, 558 %

<Table 1> Study participant information

Fo| A0 OjXl= et

4r

Separation Contents
Sex Male
Date of Birth 4 July 2015

Family relations

Oldest of 2 children (1 younger brother)

Parents

Father: 43 years old, Mother: 39 years old

Office worker On parental leave

Parenting attitudes

Mother: Easily offended by small things and
Father: Gentle
exhibits frequent nagging behavior

Primary caregiver Mother
K-WPPSI-IV 1Q 119
Visual-Motor Integration Test: Average
VMI-6

Visual-Perceptual Developmental Screening: above Average

Korea ADHD Diagnostic Test

Hyperactivity Impulsivity Inattention Standard Score Total 123

Syntactic Literacy Check

Percentile Score 27% Normal Developmental Category

Receptive and Expressive Vocabulary Test

Percentile score 30%ile Normal developmental category

Behavioral characteristics

He can't sit propetly in his chair.

Intercepts a conversation when a friend or teacher is talking.

Instead of following the order of peers, he acts ahead of them.

The transition of play is too fast.

Asks a question to another person or peer and leaves before hearing their anwers.

Even as the teacher explains, student takes a piece of paper, make it into an airplane, and fly it.
Opens and searches through the cabinets or drawers without the teacher's permission.

When reading a book to a student, curls up the corners of the book.

Unable to listen to and follow directions from parents or teachers at once.

When called, he is often unable to answer at first.

He doesn't clean up after playing with his toys, and when it's time to clean up, he makes more
of a mess.

Unable to listen to simple stories or rhymes and answer related questions.

When the teacher tries to explain, he goes somewhere else.

Playing noisier when their siblings are sleeping or need to be quiet.

<Table 1>3} Zt}

2. A4

1) olopy] £7], €1 W3] AR
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2) #&F 71EA
NzxA, FA, FA 712 B W ol dF TAE
AZ ra oA 2789 A7 Ao E Yipo] dE iy
HJ s, TEFsA BRV|EA = I 2 FY], 4F
AARE A eZ BAT & =S stk B39 5o gt #A7EL ooy £
=

s = o |
AAdxd FEAES VISSES ol AE2 2032 FAs e 13)7]d 92 ot EE F J=F e EE

3) AAFR 715X

ofgol Aol BRAEL ARST, sl 2E W 4+ S Ak ofFo] A9 AL B2L AL

& glo] 7 Neom V|Rele] HelFm o] 4HE ¥y Ao Belo] A4 2HAF 4A Ve T 4 9

A =82 Tt 1S4 ARe FHHoln UG Wgow ARHES Bor, FAo Fo wepy obsol

A Asach A7) WeL HE AAE vt T S guker A4Y AR dvht 2 EE & dvhar
Z = o Q

P2 Lpro] ARSAAT obFo] 483
gow Uy &

e
olalEtn obs Aol HEAF el A4
Z

Nz 53 BEE
stttk AFAkE cobsolAl AFHsE e AATE ARETR, A F7)d vlE ojwgerl, obso] Al ExAFS
Arstal old Bte qFs A7 E VIR At Tt AfrEoldA olse Aoy AdS A
g & IEE ok e FE AT, HE FE FYUA T F Qe B, A T2 AALF AL &
o], AT AR 97] A, EEF A 283 dFo] A T ol

4 BB Ad =
7124, A, A 717 Bt FE WS sE-108 AR vlpRsE dEs At YyiS VSNt B R
e FANA o]FoiA = W& WsE FRIL g Ao gom, AT o ofs AE @ & IAAFS ol

A stestr] i) ol FoiAeh
3. 917 47

B Age Ap|EEE A% AVEA = 22a80] ofse]l ADHD ol WA= dFS LotEr] fs)
ADHD o}&5& Aoz qF7HEtr| x4 A (multiple baseline across behaviors)S AFE-3F Tt A3 7|24, FA),
A GARE PRty FARHE GR1etr] Sl obse] ATl el wAF R FAE AAEIeH, 71EA
71 T P E s Hold g I A Bt Mg Ao R FPEY o FAE AAEATH

A

A7 <
=
[e)

o] gl olopu} ARl elzh @ Abololfz, BEAZL Auolnr, Fe A Ber DEEZAA 1000

5. Fola, el B A8 ofop

S
ob
i
P
i
o

F BEE ARG $F PFL oo

e SHeEHA e deoR HF Hie Pl adS AAstAA 58 & oloprlel Bdk A& tEstriet &
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O|Fl= / Xp7| 22| E ST AH7|HE = T2 M0| ADHD Ot&2| Iy, 589 I £F2 S0l 0jX= A
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ol vtz $Ee7|Z A sHt a9 oloprlE ¥ & 4= 192 (Seoul Community Rehabilitation Center, 2000)2] L
2 Amolr, of Ant Que] HAW ool A ) 15 AoABAS A Hel & Amolw], 13
olobrlo] B AT NEL L AT QR vl FholEol R + U= WSS HASATH ADHD FHOE
Hehte e tigk FA9 eAs FR2, A7AL dolAZatete] ool 25tk 15 dojAE e dojA
b Agor B ave agds dan A4 Baw

A FHA= 40 it S ©Me ¥4 AdAF vs T s

> K
i
re

ofN 2
2L
it
>
N
d
o|\
filo
A
ol

AT7IE 2020 8UFE 20219 9U7AA] APk AFAIGE F13]2 Sl oy F= el os) B
o 877 A& By AEHLR FAHJARTE OAl AFEH. AT B71= 00ATAIE S X2 AA A=
o Agdels W2 5 8 A, ofx, AdgEel s ddth AT 7k #<
AL v okx, e FA W HA @=S A7 FoiA Hel JEH] A=s Ak =T A 9

o= FAo L3 EAT EolF=E Yt
5. AKXt

1) 71&A

71248 AP Aoy Fxlo] fle 8ol ofsd dEss S8
el 102 F 10825 AlLjstar 2027F AFsIATE 7124 7|3t =
ad ae7), 2gRI ookr|aty], A ¢jolFr], add #3 ARl tigsty] = AAlstAh 7124
2l tisk ot AWE 3t FATE 7|2 GAA AT FeiRte] Fefo] X o E HEd wrA 4
Al = ATt

2) A

1) A1

d3 PEr} e BS 0¥ A= ATt PR FRS St 9T Bl obF

qul = _ZI_
o) BEYE 43 Aol Y3 G AS wasw ZxYFo] B3t st we} AfEolS slgac
FALE S Bk 5L ojoprle] Ba ARl s Ash) 12 §X gath AFAE Dad AS )
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S - XA
@ A 2
A 10] bFAHR]D GA ol2A HE FA 25 AT TA 29 A A= TA 13 Fdsith F, A
A, TEF Ao B3 Ar|HeE A v=w Z2add) sl dWstal, =4, HAF SxPEol &) dEsia,
AR, ol A FUol & F Ae AR HXYTS AASA, A, R4 =22 A9l & 5 Ue A
FrEolodA Adztely Ade Addses vk oA, 28-S BHA olopr]E EXF dtal, ojopr]el #3 AR
22 s SR 713E FaL AAA, AFAe obso] HRdE A3 Al g odS westal, HxyE
of gk 23l wet Ar=EolE skt
<Table 2> Intervention 1 Procedure
Procedure Contents
Describe a program for self-management of hyperactivity
1 (Describe hyperactivity, describe behaviors that are not hyperactive, describe parent or teacher responses to
hyperactivity, describe alternative behaviors, etc.)
2 Describe the final target behavior
Feedback programs Child and researcher set goals for the day of the intervention
for self-management 3 (Beginning with the second intervention, this includes providing a record of the previous intervention and
listening to the child’s opinion)
4 Choose a toy or a game to play for free play after accomplishing a goal
5 Listen to picture stories and answer to the questions or calls
6 Talk about the compared results of target behavior achievement
7 Free play
A 2& sk Fetel ookl € vl Iy distelle it £E kA &gtk dake Bedk Ag

AT FelR} obpolsl W=ue

<Table 3> Intervention 2 Procedure

ZFAh A £A41E <Table 3>9} -t}

Procedure

Contents

Describe a program for self-management of impulsive behaviors
(Describe impulsive behavior, describe non-impulsive behavior, describing parent or teacher responses to

impulsive behavior, describing alternative behaviors, etc.)

Describe the final target behavior

Feedback programs

for self-management

Child and researcher set goals for the day of the intervention
(Beginning with the second intervention, this includes providing a record of the previous intervention and

listening to the child’s opinion)

Choose a toy or a game to play for free play after accomplishing a goal

Listen to picture stories and answer to the questions or calls

Talk about the compared results of target behavior achievement

Free play
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O|Fl= / Xp7| 22| E ST AH7|HE = T2 M0| ADHD Ot&2| Iy, 589 I £F2 S0l 0jX= A

G A 3

SA 27k RFZAQ] Aol o]2A HWH FA 32 AFSAT A 3= FA 1, 29k FYE AR Eujet SAE
A HAok &, AA, F79 Pl @ A|AYE A A=w] z2 el tfs] AWt A, HE H3iEY
ol disl d9sta, AA, ols A Fdol T 5 JE Fxo FxdAFS AAS, UA, olopr] EVNE s
Bt H3E AFS V1SS, oA, HEgEel e =] AnE TEste] deFa, AFAre) obso] Adel
gt odS wdsta, XA, Exdsel digh Aol wet sl AZHS ARt gt

A 3& sk B¢ olo] Eal AEO SHIEVIE Fd ] AFo|Y WO WEElES dtom, 4719 1
dol 3fhe] ojopr|Z FAH s5-671e] 17 olokr|E Xds= B3l 203]9] AR THOE obF qTS HEE}
%‘—Zéé}ait‘r. 0}%91 tH%ol £ Aee AEs g gEFa, viE SHEA EAY FEe &8 A B A
= 5 Fo AdojsyS Fastar, dojxgatet A AAsRCH

= =
Tl °olES s SRS Adst] IABEAT TA 39 A= <Table 4>3 Zt}

<Table 4> Intervention 3 Procedure

Procedure Contents

Describe a program for self-management of inattentive behavior
1 (Explanation of inattentive behavior, explanation of non-inattentive behavior,

describing a parent's or teacher's reaction to inattentive behavior, describing alternative behaviors, etc.)

2 Describe the final target behavior
Feedback programs Child and researcher set goals for the day of the intervention
for self-management 3 (For the second intervention, this includes providing a record of the previous intervention and listening to

the child's child’s opinion)

4 Choose a toy or game to play for free play after accomplishing a goal
5 Listen to picture stories and answer to the questions or calls

6 Talk about the compared results of target behavior achievement

7 Free play

3) A
A T2 F7 T YT Wt A HeA BEE] st FAVF T2 H 25 T §A xS
AAEAT A Z2AdME ZE Axp) 712479 5YeA =T

4 BEAZ A=

B3 7129 AAEE AFH) A3 ATAS 17 ANABA 192
Bgolsel A5l e 241 el vsl A9eln Sa8 Holxs
0% EFF WA FAS FA QYK B =E WES
= B 98 B4, FF4, B 452 47 A4 49 97

BAAZ NAEE g gL FHOE AE

QL
30 J
Gy
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Matched number for behavior occurrence
Interoveserver agreement = x 100
Total occurrence of behavior

A9 240 EE AEE BEA 3 AR HdE 3 MY <Table 5> 2t

r

<Table 5> Mean and range of inter-observer agreement(%)

Conditions
Inter-observer agreement
Behavior
Average 95.3
Hyperactivity
(range) (91.5-98.4)
Average 94.6
Impulsive behavior
(range) (92.7-95.0)
Average 94.6
Inattentive behavior
(range) (92.7-95.0)

RE A% Azt AgE 2 FHEJERA H7KCooper et al, 2019)317] el 2+ A zAE=E %:ii}-‘ﬂ Ao
sl Frbstath 712d3 fA 29 HAp FAEE AT 84 FH), dF AAH FTE

=7 23t AT AR5 Friedoh Ak FAE Jrte 4 35 digh 73 O:]“l‘(dﬂ, OM
7t Z2AHZ 25%E FARE FASHA st W2 FeA] #Fsta, da AR
Az el 7F AR} o] &l 7|5tk A FAEY AHe e o 2o, 7F 24 e dxak

to
il
i
ol
ol
I
ol
2
°
>
ot
Lo

N

Total number of items checked “yes”
Procedure/intervention fidelity = - x 100
Total number of items

S 3719 408 Foll A 108 A=) 1085 A9t 2083 #FsqAth 2F 3|7ttt diidoks
o AES ER WINL £2 T b2 ARE FUHAT. 24 WES 08 1F D91 Pra oA 249
AIZF ZHA o 2 UHA 30% 7HF0R BEIFAAZIE R W(partial interval recording)S ARSI TH

m dI+23

o STE AZIRAS AT AZ1YY A= 223g0] ADUDLES] FFA TIAE Ed AFel Golu) 4
s AN AFAS, AT Fol o}Fe) A, FFA, T BFo| BE gaAAT, FA AAR olFel=
9% 0n BAC FA HRG. AAE A9 AZ mragd G99 95 B4 59 DA <THe 6
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<Table 6> Average and range of behavioral occurrences(%)

Area Baseline Intervention Maintenance
Average 92.2 29.1 20.6
Hyperactivity
(range) (90-95) (20-72) (20-22)
) ) Average 59.7 18.7 12.3
Impulsive behavior
(range) (50~72) (10~40) (10-15)
) ) Average 64.9 21.5 12.3
Inattentive behavior
(range) (50~80) (10~42) (10~15)
Baseline Imtervention 1 maintenance
_."'\‘ E Hyperactivity
\
\!'. !'L' - ‘-l'-"'l ‘v-l.l \I F“v’.‘i L e |
m
L]
b o
al
= :
3 Baszeline Intervention 2 mAlERanEs
I - A
o A AL A SN
£ AR Al " Imeulsive behavier
2
@ T - £ b "- - - -
) ¥ g —
4
]
Baseline Intervention 3 | maintenance
e ‘ e g AN T Imattentive behavior

Session

<Figure 1> Incidence rate across behaviors of target child
1. MHEAS0| OjX|l= =at

ARz A71BE AT AV A= EEJ%JOI ADHDolg¢] #q 5o nA= azs Awrgict. 72
I A7BYE AT AHA e Z2a3e RYYTS Soledl SHAHJA IFE T 7R BlEA
A AF F 137104 FYPFo] FEUTE <Table 6> AR, 7|2A 7|7t 5o $F HYEo] JTF
922090-95%¢ Uehde g2 £ P& TAES Yo d St FFE 29.120-72¢] THES YEpdoeR
M AR dEY Z2a38 AT ol BT TAE%) ] FasAT

7122 71kl olobr] W7l Hiskelr], 2RI @er|E AFske St AeA vy EEAYY, %
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