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A Study on the Analysis of Behavior Support Policy for
Children with Special Education Needs and disabilities(SEND)

in South Korea
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The purpose of this study is to identify the behavioral support policy for children with special education needs and disabilities(SEND) in
South Korea. Specifically, the Ministry of Education’s special education operation plan from 2018 to 2021 was analyzed in order to find out
the details of the government’s behavioral support policy and trend. In addition, in order to understand the details of the local
government’s recent behavior support policy for children with SEND, 17 cities and provinces’ special education operation plans for 2021
were analyzed through the content analysis method. As a result of the study, the following two characteristics were found. First, from 2018
to 2021, the government’s behavioral support policy for children with SEND appeared in three categories: team-based positive behavior
support, human/material resources and policy operation support, and building capacity of school members for behavior supports. The
sub-elements and contents of each category were progressively specialized and detailed by year, and the beneficiaries gradually expanded.
Second, the local government’s behavioral support policy for children with SEN in 2021 was classified into three categories in the same way
as the government’s policy. Sub-elements and contents of local government policies showed common policies based on government policies,
and it was also found that differentiated policies were established according to the characteristics of local governments. Based on the

research results, future behavior support policy directions for children with SEND were suggested.

children with special education needs and disabilities, SEND, challenging behavior, Positive Behavior Support, behavioral support policy
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<Table 1> Analytics resources

Category Analytics resources Sources

* Ministry of Education 2018 Special Education Operational Plan ~ Ministry of Education website

Ministry of * Ministry of Education 2019 Special Education Operational Plan ~ Ministry of Education website

Education * Ministry of Education 2020 Special Education Operational Plan ~ Ministry of Education website

* Ministry of Education 2021 Special Education Operational Plan ~ Ministry of Education website

* Seoul Special Education Operational Plan 2021 Seoul Metropolitan Office of Education website
* Busan Special Education Operational Plan 2021 Busan Metropolitan Office of Education website
* Daegu Special Education Operation Plan 2021 Daegu Metropolitan Office of Education website
* Incheon Special Education Operation Plan 2021 Incheon Metropolitan Office of Education website
* Gwangju Special Education Operation Plan 2021 Gwangju Metropolitan Office of Education website
¢ Dacjeon Special Education Operation Plan 2021 Dagejeon Metropolitan Office of Education website
* Ulsan Special Education Operation Plan 2021 Ulsan Metropolitan Office of Education website
* Sejong Special Education Operation Plan 2021 Sejong City Office of Education website
Metropolitan and
Provincial Office of * Gyeonggido Special Education Operation Plan 2021 Gyeonggido Office of Education website
Education * Gangwondo Special Education Operation Plan 2021 Gangwon State Office of Education website
* Chungcheongbuk-do Special Education Operation Plan 2021 Chungcheongbuk-do Office of Education website
* Chungcheongnam-do Special Education Operation Plan 2021 Chungcheongnam-do Office of Education website
* Jeollabukdo Special Education Operation Plan 2021 Jeonbuk State Office of Education website
¢ Jeollanamdo Special Education Operation Plan 2021 Jeollanamdo Office of Education website
* Gyeongsangbukdo Special Education Operation Plan 2021 Gyeongsangbuk-do Office of Education website
* Gyeongsangnamdo Special Education Operation Plan 2021 Gyeongsangnam-do Office of Education website

Jejudo Special Education Operation Plan 2021 Jeju Special Self-Governing Provincial Offfice of
M u u
] Education website

=4 S = AGE B4 9HInductive Analysis)(Patton, 2002)2 AFESIATE FA A<l

A4 A o2 2ok A c1isd R H 2197119 S5 AR SE5uS LIAEH 17 A - = aSH Y
= FA G Yehd SFastidal PeAd A dA4e getelr] sl &7 2Ao] o] Fo Hth

v A w8 Aol E4wS X E 13 (The Office of Special Education Programs, OSEP)¥} % =5 1S=(The
Office of Elementary and Secondary Education, OESE)O A 2H3l= FAHZA 5 A A AEANA AAG AFAA
T3 PFAY FEE g vl 7HA] A Q4(Center on Positive Behavioral Interventionals & Supports, 2021. 11. 20)%}
Fixsen et al.(2005)°] AAIZF £ FF] FAVNEA A A 77 A 78 2455 ZAZ W 7 &4
7150l AAHAH. TFAX R AR, 384 YFAY TES A% AW HuA ©, A, SHA F5A
A A A, 22 2 ALY 7HEAAS BASE £ P AL A2" 29, A, Sta 7Y w
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Year of policy proposal

‘18

Subcontent
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FLE
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Education Support Center

support specialist team
Support Team

support center
professionals

* Organizing and operating an Inclusive Education Support Team within the Special
* Establishing and operating a behavior support specialist team within a special education
* Includes behavioral support specialists and professors within the behavioral support team
* Operating Special school behavior support teams and office of education behavior
* Consistent behavioral interventions through the collaboration of family, school, and
* Aligned with the Inclusive Education Support Team or Individualized Education

* Collaborate with internal and external experts to develop a crisis management plan

* Strengthening connections to special education related services

K

S

sl
=
Subelements
Establishing
the behavioral
support team
Collaborative
team-based
behavior support

SFRAL,

<Table 2> The government's policy on team-based positive behavior support and changes over the years
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A ALt FHol FYHUk A 29 Aol THF 3 WSS EFuKTGA FAAY AP BES

Bzste, A3 BFAUY] LRIE AT AYT T2 2, PP Foie) et dehde sepd £ 9

<Table 3> The government's human and material resources, support for policy implementation, and changes over the years

Year of policy proposal

Subelements Subcontent
18 ‘19 20 21

* Specifies the duties of a special education paraprofessional to promote adaptive

behaviors and assist in managing maladaptive behaviors

Human resources ¢ Securing specialized staff (behavioral support specialists) for strengthening

support professionalism of special education support centers

¢ Increased staffing for behavioral support and the protection of human rights for

students with disabilities in special schools

¢ Establishing protection protocols to protect students’ human right in the event of

school(sexual) violence

Policy operations ® Creating behavior support plans that align with IEPs

support * Operating a case management project in the event of severe crisis behavior

¢ Expanding behavioral support for individuals with developmental disabilities at

continuing education institutions

3) FFAY 744
3

7
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<Table 4> The government's policy on strengthening the competencies of behavioral support team members and changes over the

years

Year of policy proposal

Subcontent

Subelements

21

20

‘19

‘18

* Special education teacher capacity building training

* Inclusive classroom teacher capacity building training

* Enhanced training for core teachers specializing in behavioral support

Teacher empowerment

* Prrovide support for operating a behavior support study group or

learning community

* Provide on-site consulting to positive behavior support teachers

Caregivers and

* Parent and family support

families empowerment

Information and

* Development of manuals and handbooks, guidelines for use

resources support
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Subcontent
Establishing and operating a behavioral support team at the city education office and the special education support center
Establishing and operating a behavior intervention special support team at the education office
School (grade) level positive behavior support team or committee
Aligned with the Inclusive Education Support Team or Individualized Education Support Team
Collaboration between the Special Education Support Center and local agencies
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Subelements
Build a behavioral
support team
behavior support

Collaborative team-based

<Table 5> The local government’s policy on team-based positive behavior support
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<Table 6> The local government's human, material resources, and support for policy implementation

Subelements Subcontent

Specify the duties of special education paraprofessionals in promoting adaptive behavior and managing maladaptive behavior

Human resources Securing professionals (expertise in behavioral support) for strengthening professionalism of special education support center.

support Increase staffing for behavioral support and the protection of human rights of students with disabilities in special schools,

and deploy specialized counselors

Establishment and operation of integrated education support rooms in schools without special classes

Material resource
Establishment and operation of psychological stability rooms in special schools

support
Creating a resource for constructing a environment for classwide positive behavior support.
Creating behavior support plans that align with IEPs
Operating a case management project in the event of severe crisis behavior
Policy operations Establishing a behavioral support system for students with disabilities in schools
support Utilizing the School Consulting Support Center System

Introducing a behavioral intervention specialist system

Activation of the operation of a regional support center

3 B5AL 7YY o
ATAN THY 9P

=
A7 sk A fFels ud A% A3}, Haa 8 S A% A 5 R gl As Ao 37 k9] 84t =

1_,

=i
gENon, ol AR wA HEAE FEe AT AW BAF LT 5 84E BE AN - B850 SFuSud
of o9F A3tE fldl A, STFuSALY &2 Fu AA A AgE FHIAY THEFRSde] A
A7 4 e FdE AU 174 Al - 2o SS9 8 dituSud YEAd dF 3} A
E It e A= BA FUn A58 ASEEAANAN ] EFAGole BAHUTG. He5EAY] T
5 ditstw FwE A LA Fuke] dgow FTHSH WA i SFuSidAte] Ad e e 2438
A A, T = Aol #E AafF AN S TSk AfNeH, AFFEARA G AfolE ATasd
A NAE Al FReE HYUAE AT 38 FeAd I9F A3E A AgE AMdske AL AAEAH
ATEE A AL a0l 23E She] WS AR, giREe Al - oA EFuSgudd ditwswd
ol A sh= AEH shF A AN TARE TA 1S A7 T& Tl A YsAY I9F FI=E



ol

T
b/
o

=
10

)
—

3

X

1}
=

14, Azt

F58A

A, Al

[e=]
==

-
(<]

/1\_]__

o
=

g TP YA,

bl EAREAYD LADTIS £

K

g g2 A

AYs A

=
jLN

o4

Is)

~

e
@ Y

S}
of

2 AN d& &9 =%

§ FhEAge) A

S}A
<1

rol7h ol

B

o, o

S
=
=
il

-8
6—_]'_

Els

o

% 2

dlo

bof glstaye)

AAA GA G ol

A BEAY dd wwdd Az Dol

&}
o}

<Table 7> The local government's policy on strengthening the competencies of behavioral support team members

Subcontent

Subelements

Special education teacher capacity building training

Inclusive classroom teacher capacity building training

Enhanced training for core teachers specializing in behavior support

Teacher empowerment

Help run a behavior support study group or learning community

Provide on-site consulting to positive behavior support teachers

Support for parent education and counseling

Caregivers and families empowerment

Guidance for developing and utilizing manuals and fact sheets

Information and resources support
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