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The Development of a Class-Wide Positive Behavior Support
Consulting Model by Using Delphi Survey
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The purpose of this study was to develop a structured PBS consulting model so that teachers who have difficulty in class management and
student guidance due to students’ problematic behavior can perform class-wide positive behavior support(PBS) through systematic consulting.
First, the procedures and contents of PBS consulting for universal(Tierl) intervention and targeted group(Tier2) intervention were developed
through literature reviewing and being verified by experts, and the validity of PBS consulting contents was verified using Delphi survey.
The summary of the results is as follows. The procedure of PBS for universal (tierl) intervention consists of four steps, and the procedure
of PBS for targeted group(tier2) intervention consists of five steps. And each procedure were performed identically in accordance with the
four-step consulting procedure of “mutual relationship and role definition, collecting information, set goals and strategies, implementation
and guidance”. The contents according to the consulting procedure consist of 21 activities of universal intervention and 29 activities of

target group intervention, all of which were developed to focus on structured activity sheets.
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I. 48
1. g7o| WayT 85

A v E B2 WAL shFelA Bse HES] EARES ANE BFA X8 olees I
A& Egetal, SgFelAM HE8  d= FEsA T FAHN FEE A Eshs F&o]thChoi e al, 2020;
Jeong & Seo, 2020; Lee & Park, 2011; Noh, 2015; Oh & Lee, 2021; Park & Kim, 2017). 2 A &u &AZo|r= /NEZA
S & Axg EAYFo] AAsAs AN, wAke] AAjo] w2 A ol FFA LTt ofH& 10-15% FEC] A

2E stgritt &A%t o B aEtHMcntosh et al., 2009; Rifflel & Michiner, 2015). =HA|Ztel WA= EA3 5
SHA BRI ol tE FAEY FPelE Walivt HoEH, £ 9719 usdE Ayt FAF A dEFs v
& Avhe HolA Z2&£3 Yo] BAdFthlee, 2013; Lee & Lee, 2021; Lee & Lee, 2019). 53] ZZ1}19 ey
o= Qs A7istE 28Rl Y dFo R A=Y AP - AAZ A7 SEEe @A TEES Walst
= BEA#So gist gk A|Fsitt B 4 Q) TKKim et al., 2021; Kim et al, 2021; Lee et al., 2020).

ol¢} #HAst AFolMe Arg EAWES FolHA A4d EARTORE HolE dstr] s -4 AF
A ¥(Positive Behavioral Support, PBS)o] A3 11 2t} PBS= A2 EA|YFTS HAAaAI|= TAl SHAFHE S

A7l H 548 F= o A QA A o] THOSEP, 2021). o] EA|PFS dwsla Als|doz F93ta nfgA s
BES Z7HAT B0 oln] dojdt EAl}FS TAaAZITgE Held s tigke] Har AtKCarr et al,
2002; Sugai & Horner, 2006). PBS= X% ZX)|(universal prevention), ¥ ZFAl|(targeted prevention), 7 =)
(intensive, individualized prevention)2] A 2} AAZ FHo] AoH ¥ £ Aoz FAY WAV &8H45-E ¢
AE =& AYo] AFHTHLoeber & Farrington, 2000; OSEP, 2021; Scott & Caron, 2005).

A deAde AL NEA Apde] AYR ophg} ShEA(Class-Wide Positive Behavior Support)©]t} 8}
1 2}A(School-Wide Positive Behavior Support)®] THFEF T2 9] Z8o] 7}53lttal X1 THSimonsen & Myers,
2015). SHAIRE -Euete] A9 SHUAAR QIS 495 7IFORE wAte] AYH HEo] zrobx PBS @ wAFE 0]
QoI ol A%AeE LAIAE TEAY Ado] Aol BolZel Ao ST el A1z 2
(Kim, 2016; Choi, 2009). o]ol] we} =) w&AFe] S wdsle] shdo|y stFwh9| 2 PBSE w2 o=z 83
A7} A&EFH 02 A|=F 31 YThBace et al.,, 2016; Choi & Paik,, 2015, Kang & Lee, 2012; Kim & Park; 2014; Lee et al.,
2020; Lee & Lee, 2010). ©]&gt shFoju} ghd ©el2o] &8-e uete] st F3-S ZHsA nwkgste] PBSO
09 B24e BY 4 e &I oikel @ 4 ok

nERE 241 d5AAEye Foh J2HOl get 2y msAGAe] B A SrwARt JuAs
o] PBSE AHZACoE HAPT F URE dAAFY JFATE AEHOE AT ATHNational Institute of Special
Education, 20224.21). Ak 123t o Boeln oJAs] mAISS B 3y 4 Foidt ek g dao]
olglw, A9 ¥} AEA B T oFE T HE| AVt v ?l’ilf?b—’— %\EHKlm 2014; Park
et al., 2017; Lee, 2018). FE3& A& PBSOl| W3t o]g)dt WAIIAL %7] AFoA H
dz & W#H3lrl gle A= Uehydtie AojthKang et al., 2020; Lee & Lee, 2017). O]l:— a7k E‘rookt?} HOW,Q?_Q]
AR Bk 3] el

olg g FFs Al g A
AEAQ A" Aol At

01)1!

H
=
o
-

i

(Emotional and Behavioral Disorders, EBD)&} o] &3l 3-& 0‘3??& Shapiro et al.(1999>4 E=FIAE= PBS =A|AE A
)

FUre we aAREE 95 & adeln B4 e AW 5 AT DAY consuking S AALE AL B}
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o] AHE vty 1 AF, A4 F F/HHQ A"l glow WAEL AFollA Bl MEFE ARl sk
A AR AYstA] Fale Ao UEwth ol Ay RS dolXd PBSUAR A o] BHEHS 95k
JutwAle] EA AW SHL A7) = & 2= Q) THOrlando, Wu & Contreras, 2021;
Son, 2012).

o]H 3t AME)L 9o HEIIS} WA} @ ZE BAS Wo] weHAe] 7% AAZH YL ATIHEo 2
A, WAL HAEAAS AAIZITE FollA 719 wAF A9t Zpo|7F ATHKIm, 2008; Shin, 2017). W= 79 Q2
e g 44?4 8} 2Kschool psychologis) L} &1l &7 KSpecialis) S T2 2, A, P& 5 ohds 74"

H $ITHKim & Park, 2017). StAIWF f-gjuete] A w59 +¢ M-S A + Aoy
A W& A oz A F2 d wEl, dF AHEES JulFoz 5AdtHKwon et al,
2021; Park, 2020). T ol #S ALS A @7} Follo] wet FHEE wANEY BEFFA HPOFOH w3 o7 =
b olxle 2 o] AAdA, B AHELS SEY TS 9 wAAY Wkte g {85 &&=

e
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M
o
El
et

=
)
[o
fu
l
0::
N L)
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ATHLee, 2019; Lee et al., 2006; Lee & Lee, 2017).
A NEe T 2w, Sm @A 34A BEAAEEA WA A2AL Bolv] Aaie B
=

+

AES S3 AR o] 7P asFolal delFQl Wktolgt B 4 Utk wEbd FAe] aRE HgF e
grd £ e A5 AERS AEKHoR AFsr] 98, HEedert grd 7xstd SuEady 384 dF
A A" mdo] dElojol gtk wepx £ Ao 54 gAEY] EAYEoRE i ST wded
o oHeS Ac WA AAIAR] PBSAEH S Fall shEAtde] TA4H ATALE FIL F UA=F dujo] A}
& 5o GEEREsl BuE cwppsAdY U AN 20 A
2. A EX|

o2 viEoz HA B ATe ATEAE Uew 2}

A, AR 39H PEAN ALD G JEL FAW

S4, SAdel 394 954 A4 vde WARYES FuIGEY

E A7 A= Richey and Klein(2007)0] A g]d A4 -

Atk A HAZ FAHZH PeALPEB)Y stul AME Zdy FHZ APAFE FASE FHEY :
o] PR A sFYe] BAAH(Tierl) =AY EAAH(Tier2) ZAE 913+ PBSe] HAE ZZ&3}9u). 183l o]o] 8

Aol BHA(Tierl) FA9F FAA X (Tier2) SAE AHEE Tl 78 A= CWPBSTAE =do] HA}o}

S8 NSt o] FAgolA 280 A AEVF HEE T8 7] WES F4, RYgsith F Mz B A
T FAS} #EE HEVHE o E duje] ZALE B8 7] JidE 2do dxet &l dig WEEHTES
ARt oy Aol AA A & AA= <Figure 1> 2}
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] ; ) e Extracting PBS Procedures for Universal (Tierl) Interventions
- Literature Analysis Extracting PBS Procedures

e Extracting PBS Procedures for Targeted Population (Tier 2) Interventions

v
- Literature Analysis CWPBS Consulting Initial | ® Developing procedures for the initial model of CWPBS consulting

- Expert review Model Development ¢ Developing Contents according to the procedures in the CWPBS Consulting Initial Model
v

e Content validation of the contents developed according to the procedure of CWPBS

Delphi survey (2 rounds) consulting Initial Model

e Finalize CWPBS Consulting final model through secondary research

<Figure 1> Developing a Class-Wide Positive Behavior Support (CWPBS) Consulting Model

M

-
ol 24

Ho
AT

Dy A7 3
2 dFeAM s stk 3AA deAd AR 2Edo Aot WEs FE37] S AFAFe FA B4
HAL Aelshn BASAT ARl AR FRE ANe B A% RuE oA RARSS, 1etfst
o =X K-cArticles), FE] 7] T]o}(DBpia), 3H=rStEAHH(KISS) Fo|H, =29 7% Elsevier, Wiley, Springer, Taylor &
Farncis, Sage, IEEE, Web of Science, Scopus, JSTOR, PsycARTICLES, SocINDEX So|t} E o] E& Ao "3t =
°

3 #8 NFS 2] YA FAZE 35 A Y (Positive Behavior Support)S F4 Y EZ 3ho] cstFatde] FA

e

FsA9, FFAALE, B T4, T[S FA, NEH ALY T FTAY, $8F FTAYL LA,
PBIS, PBS consultation, CWPBS, behavioral consultation’ 59| ZAAo]|E EAsle] B Ao A3l A58 5 F=Hstgch

HAH(Tierl) &=AE 93 PBSHXE FZ317] Y8 ZHATY A9 8H(Cha & Kim, 2014; Kang & Lee, 2012;
Kim, 2017; Kim & Park, 2005; Kim & Park, 2017; Kim & Song, 2006; Lee & Lee, 2015; Moon & Lee, 2016)2] &=5o] &
Ao &85tk =3 PBSAY = BEHZA A Axprb oz SRS Myers et al., 2020; OSEP, 2021; Ryan &
Baker, 2014; Stormont et al., 2012; Tincani, 2011)S F7}2 EA5HTH

AP Te2) SAS 9T PBAAE FE57) 9 ARFATF TR pBTUY ATE ARSI, ol
AR HTier2) A= 7] 35 H 7HFunctional Behavior Assessment, FBA)7} EQ3lth= A3 Aot we Ao
2, T B0 AR Be FE oWIAT Tz FANNE AN A8 APsd W) ANBFA7) PrSAAE
55 AQHEE E SAAT ABE B0 XS THCampbell & Anderson, 2008; Campbell & Anderson, 2011;
Ennis et al., 2012; Fairbanks et al.,, 2007; Hawken, O’Neil & McLeod, 2011: Mclntosh et al., 2009; Mong et al., 2011,
Simonsen et al., 2011; Todd et al., 2008; Turtura et al., 2014).

2) A5 #4
(1) PBSEA} &

9] <Figure 2> & AFE 913 PBSAEA}o|ty. dgto] ALE 13 AAE ARl wE W8-S L)
3le], HA EAATE 53 stFatde FAZF 3T A QA(Class-Wide Positive Behavior Support, CWPBS)2] H3IE
stk o]F AE7F 2919 HES] HAgolM HHZ FA PBSEALS] A PBSHTAS] HAE At 7IE 5
A A 4AR FASAT T3 BHADG A PBSAAS] Aew VMR dAE FAYE 7Tl wE
ANAE 2 o] Esle eidAA SAAR T3tk ]% Sl B A(Tier) SASE 340 H(Tier2) A

o off £ omy Lo

- 60 -




WAIM . £5¥ / YN0 TAE B¢ 3Nl 3N WSKY ANEY 2d Ay
PBS procedure for Universal (Tier 1) Intervention Extraction Rationale

Preliminary research and reference

N2 Cha & Kim(2014); Kang & Lee(2012);

‘ Kim & Park(2017); Kim(2017); Kim & Park(2005);
Kim & Song(2006); Moon & Lee(2016); Lee & Lee(2015);
Myers, Simonsen & Freeman(2020); OSEP(2021);
Ryan & Baker(2014); Scheuermann & Hall(2017),

N Stormont et al(2012); Tincani(2011).

| Universal Intervention Plan

N

| Universal intervention implementation (post-intervention feedback) ‘

Review data-driven review of materials

PBS procedure for Targeted Population (Tier 2) intervnetion Extraction Rationale

Identify problem behaviors and determine the need for intervention Bambara & Kern(2008); Boo & Paik(2015);

v Choi, Paik & Kim(2013); Han & Kim(2016);
| Functional assessment by data collection ‘ Jung, Paik & Kim(2011); Kerr & Nelson(20006);
J Kim & Lee(2013); Kim et al.(2014); Kim et al.(2015);

Kim et al.(2013); Kim, Jeon & Lim(2014);

| Hypothesis generation, operational definitions of behavior, and direct observation ‘
Lee et al.(2011); Moon(2011); Moon et al.(2017);

v Moon & Lee(2014); Park & Shin(2010);
| Hypothesize, plan and implement interventions based on behavior functions ‘ Park & Kim(2012); Park & Paik(2010);
J Sugai et al.(2000); Yang(2020); Yoo & Lee(2016a);

Yoo & Lee(2011; 2016b).

Evaluate the effectiveness of implementing planned intervention

<Figure 2> PBS Procedure for Universal intervention and targeted population intervention

23t FAA 3F A Y(Positive Behavior Support, PBS)2] Ax}7} 7] it}

PBSE 7 4‘%’% sl kALt e 2 Aol HES 2A4s] fete], dAM =EE PBSEAl] HAH AApr)
A Y (Class-Wide Positive Behavior Support, CWPBS)ZAALE md-S 73}
Aol &89 ALY E%% DeVore, Miolo and Hader2011)7} #QFeE Zo2 g} A9 274, 4
H -’F’fj], Tt d ?l, M Ay JA= FAFo=m oojA= 494 Edo|tt. o]FA JidE CWPBSHALH
nde] il 5 293 BRI E FHASSEAL 10 o] wAAH S 7 @Al 19lew FAH
3919] AE7t AEE Tl HAFHo2 dAHHJY. <Figure 3>2 Aol S84 WFsAd ALd" 2l HA)
ot
HAA(Tier)) TAE A% PBSEAE ‘AR A B ARHE, B4 A A8, B S AYEA §
o), dlojy 7§k A5 HE Y] 4TAlolH, Z GAl= PR 494 AA #AFAE 2 AFEAY, ARFF,
2 A=z e et ) ojeh e WA o g AR KTier2) TA| PBSHAE A3
Aush Ea9) B 24, ANEUS B A5k A, DB 247 Golo AHBD, BADE 7]

ne FAALY A%, FAAEY Fae) & Hrbe) 24 @S oha) DA 4nA Aol we} SaH).

[

3 ek 4, A9

o[r o}ﬂ Jh:l ﬂ
2 o
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|PBS procecure for Universal(Tier 1) intervention‘ ’ Consulting process ‘ ’ PBS procedure for Targeted Population (Tier 2) intervnetion |

| Preliminary research and data review ‘ > < ’Identify problem behaviors and determine the need for intervention
Establishing

relationships and roles - - -
Gather information from functional assessments

| Universal Intervention Plan

- ] Collecting information ) - - -
Implementa Universal Intervention Hypothesis Formulation, operational definitions and

(implement feedback) direct observation of behavior
Set goals and

strategies
Hypothesize, plan and implement interventions based on
Data-driven review > <
behavioral function

Implementation and

progress checks

< Evaluate the effectiveness of intervention plan

<Figire 3> Procedures in the CWPBS Consulting Model

3) CWPBSZAA Y Edo] AR w& j-§ |

Th5-9] <Figure 4>+ CWPBSZIAE REd o] Hijo| w2 7MY W&o dHolth WA, HHH(Tierl) TAE $ISH
PBS9] A WA GAQ ‘AP AL 2 A8 HEC SFete ALE e Aol AlRHQ] WE-S AAEAT o ®
FAFHTier2) TAE 213 PSS A WA TAR EAAFY AHn T doA A% d sidsls ALRY
Aztel AE-A U85 AlAIBHAT

o714 EHEH(Tierl) TA9} AN Tier2) TAE 913 7AE® A 2 ARZFQ Y& Fxstd 540
E /e s Y - ARE Atk olv #AAEE U89 1IHAES F13 Aoz A8t PBSHIAY A
AEe] 888 o FAY aE FHoE SRt Folrh o5 & AW ohyet HAE & uE
< A JEste] AHHES} AME@rhY] JF, AR o sl EFA T/, @A 857, A4 <, A
g Al oAy Sl digh HEg FRE A AISFATH

i
rﬁ

A4ee] Axvith FEHE BAATal) $A9% EAYHTed) A FEAE AT Hd ARE 7]
woz B Ae] BHd g £, nestel AL AvAel sl 27] ALE BEA AL AW Ay

e 23t 27 ARt AES Fil AFHoz BPAUt. RANTe) FAS AT A9Y A9 e AR

20} 8 ARAE, R FA A, BHE S ANy F s, oy S AugEe 4l 93 7

38 % 4o AAFAT EAPHTed) FAE AT ALY 28 R EARE A3t FA9 oy

49, ARFAE B9 ek A 2 4w 249 Aol 4488, LAYE Al BE T
A

A, SAA G ARy a3 Frbe] seAel vy 74 13 F s ARG

ofy

2. 2IOo| At

1) d3o] g

dato] £45 9t HHES fde RE dAdFd wEt 254 g2 ZoF yepdth dd $UF geF
Ao A =T ZolAe Aol A7Ie AR, oA o] HB o IR Al Ed vXe B i AF
v7b w9 E5oA AFFAld tie AEAdo] FRE ddS Adshs Aol ¥ T8l B ETHMurphy et al,
1998; Okoli & Pawlowski, 2004; Park, 1992; Paliwoda, 1983; Yoon & Kang, 2017). WjiZol] & Ao} FA13 BFo =2 &

S Y APATFES R duto] ZAME 9% HH™S dAErt A9y A5 AASATE 1F Kim and
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Universal (Tier 1) intervention

PBS Procedure

Consulting process

Consulting content

Preliminary research and

data review

Establishing

relationships and roles

» Introduce the consulting contents for the day
» Writing a consulting request

» Create a consulting agreement

Universal intervention plan

Collecting information

» Complete the teacher interview record

Implement a Universal intervention

(Implementaion feedback)

Set goals and

strategies

» Create a behavioral expectations table

Data-driven review

Implementaion and

progress checks

» Instructions for completing the Universal intervention behavior obsetvation

record) (for teacher Pre-Measure)

Targeted Population (Tier2)

Intervention PBS Procedures

Consulting process

Consulting content

Identify problem behaviors and

determine the need for intervention

Establishing

relationships and roles

» Introduce the consulting contents for the day

» Complete the teacher interview record

Gather information from

functional assessments

Hypothesis generation,
operational definitions of behavior,

and direct observation

Collecting information

» Data-driven primary selection of intervention participants from the targeted
population based on the universal intervention behavior observation record

» Final selection through Systematic Screening for Behavioral Disorders (SSBD)

Plan and implement
interventions based on

behavioral function

Set goals and strategies

» Complete a problem behavioral prioritization table
» Complete a targeted behavior prioritization scale

» Check out the Social Value Scorecard

Evaluate the effectiveness of

the intervention plan

Implementaion and

progress checks

» Instruction on preliminary completion of the functional assessment interview

questionnaire

» Instruction on preliminary completion of the daily schedule assessment scale

<Figure 4> Contents according to the procedure of the CWPBS consulting model

AFGeol B F 259l AR}
A= T & BTt 4%0000A F Al 24X 74zF dajo] x
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30
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=2

7b sidE Hdsiria Botth WA, dukxs
A

A4 104 oldel A, S4stiels Al olge] sHeg A% A ] o S
A} ol 9S24 BF AR/} S5RF T wiAdd Pobe Uit ool sgRth AEIGe]
SE F AR Aueld 2zt dste] 2AE AAF ABATFKim & Lim, 20160] W), 13} ZARINE Sadg
o] ARET WAL FASE WXL, 23} A= tittusE AR wjAstth olH g A&t sid]
3 HHEE <Table 1> &3] 7|&3s9th

<Table 1> Delphi Survey Panel Status

Division No Affiliation Position Career Major Degrees
1 A Elementary school Teacher 12 Special Education Ph.D
2 B Elementary school Teacher 10 Primary Education doctoral completion
Primary Expert Panel 3 C Special school Teacher 5 Special Education doctoral completion
4 D Special school Teacher 6 Special Education doctorate course
5 E Behavior Center Center Director 5 Special Education doctoral completion
6 F University Professor 15 Special Education Ph.D
7 F University Professor 15 Education consultation Ph.D
Secondary Expert Panel 8 F University Professor 6 Education consultation Ph.D
9 G University Professor 20 Special Education Ph.D
10 H University Professor 5 Special Education Ph.D

2) A5 £4

CWPBSZIAE Rde] Hiate] wWe Wgo] sid AAE Sut2A Fsted HAedA ) vt WEEBES HF
st7] 98l dato] BAS AASATh 1xkek 23F duto] 2ALE T " AR SPSS for window 17.05 ©]-89)
o] YFy FFAE &8P, o] FXS 7|90 E Lawshe(1975)7} AIQFSE AFE2lo] o] Aste] Y EEIGE B
AXFeL AT} Lawshe(1975)7} A$HeE WLEFEE H]E(Content Validity Ratio, CVR)S] AF&21e th&-3 )

N: - N2
Content Validity Ratio(CVR) =

N2 7} ol 5 AA g £5, N2 3T Tl TasihaL B Hde] #5 JrIth OVR He 2
vpo] ZApe] Foidk HErt sid ol wEh A ET: Lawshe(1975)7F A WEEISE HIE9] HAag2 <Table
2>9} o] dto] w7k sid ol wheh A S =], CVRGE] Hagh oldeo] HW wdel Wi BE=rt lvka

ek £ ATolME Nem 2AE 5H Akl 153 & 433 53 393 Hde] 5 AEsha, o1
E=EH G Lawshe(1975)9] HAF 7150l 278k £ fA RS AT & A7) AE7E e 107
™ <Table 2>of w2} 109l THF CVRER] .62 ©]%) 55 B A2 AT thLawshe, 1975).

oft

dvto] ZAKDelphi-Technique)= 3+ HE7F o] oA} Aete FEdta TEst] Ja3 Aoz Heshes 7
Holth ol AgH ofBe] v 2ALE Tl A FodAse] AF R =4S s M= Hd 744
o #elE & 7Pt Park, 1992). AREA Q] dluto] 4 Sles 33 ~43F HER HIuHT
Sou, BRATE To vx3tE 27] 3] A Arede 1S AFetal F 232 dvto] AR It

=
ol
S
e
N
%0,
ui
rr
o)
)
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Ymro| ZALE §3 SFAAUS YN YSKY UMY
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e
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=
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E Ao E BHIFETHCho, 2020; Yoon & Kang, 2017). ©]|23t AaidTe] whale] wre} B AFoxes % 23] dujo]
A AGIAG. 24 dato] EARIAE BRI AU A GAEE HetFo A Fr 2Ael By e
Lto] AT E on|St= o] A G (Coefficient of Variation, CV)+~ X ZHI}E A&EHFOF e gt

2, 50 wwe Wel 51g W hHel Are] We gickw wuEe, S0~ 80 Aole] A WlwA HHY

Zro 2, 8004l A+ F71HA ¢l AFEo] He sttty B tHKorea Research Institute for Human Settlements, 2009).

<Table 2> Lawshe's minimum threshold for CVR

Number of Panels CVR minimum threshold
5-7 99
8 75
9 .78
10 .62

Source: Lawshe, C. H. (1975). A quantitative approach to content validity. Pesannd Psyddagy, 284), p.568.

m A9+ 23

1. 1A} 2ol z=AF Zat

13} duje] 2AE 1~570E AT & Ak AAE sH ARE olgSon, E FAvT ARsle F7}
JAE ARG 5 =S Atk HAHTier) FAZ 9T CWPBSAEY mdl 24} A3k theI) Lok CVRgo)
FuslA e B WA FH/SAE AARGOH, CRgEe FuEgon A tee 3FW oHew
A3 BBA FA B BIAE, G A9 2 24 F2o] ofs) AAsA Teln shte BEolAW FAl

Agitst SAAY A22EE o] BEAR Yok & Bael AVIHe] o]& wigdste] F 28749 CcwpBsz
A" At e o] =EH U

AR K(Tier2) TAE 918 CWPBSALE
e 2709 & tis) wAare] Fo] AF A 1 = fEE °1sH Elkcs %J%—S_— AHAlEt AT =g, A= Ao}
£ 789 F=o dis] 3ol g #A7F v Xl*#EM FH= AR 12l d3RE 7S5 A-B-C
A 2B she] FEolloy &Fe AlEst ool A7|Ho F /e dFos FA T 22 olfE
TP AN E, 2AA Ao) WL, BEEE ASVIE T o] BEolN A Ao BFoe Ak 17
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<Table 3> Results of the second round of Delphi analysis of the Universal (Tier1) Intervention CWPBS Consulting Model

PBS Procedure Consulting process Description of the consulting process (evaluation metric) M SD CVR Cv
Introduce the contents of upcoming consultation for the day 4.70 48 1.00 .10
[A1-11Build relationships and
{A1-1}Write a consulting request form 4.50 71 .90 15
establish roles and responsibilities
[A1-11Write a consulting agreement 4.80 42 1.00 .08
[A11Preliminary research
. [A1-2]Collect information [Al-2]Complete the teacher interview record 4.90 32 1.00 .06
and data review
[A1-31Set goals and strategies [A1-3]Create an expected behavior planning table 4.90 32 1.00 .06
[A1-41Implement and [A1-4]Universal intervention behavior observation record
4.90 .32 1.00 .06
progress evaluation (for Teachers_Pre-Measurement)
Introduce the contents of upcoming consultation for the day
{A2-1]Build relationships and
Guide teachers and consultants in planning and implementing 4.90 .32 1.00 .06
establish roles and responsibilities
interventions, emphasizing accountability in teacher participation
[A1-4]Universal intervention behavior observation record
[A2-21Collect information 4.70 48 1.00 .10
(Teacher_Pre-Measurement)
[A2}Universal {A2-31Complete a universal intervention plan 4.80 42 1.00 08
[A2-3]Set goals and E P P : 3 . .
Intervention Plan )
strategies {A2-3}Complete the Universal Intervention Plan checklist 4.60 52 1.00 11
Universal intervention behavior observation record
4.70 48 1.00 .10
[A2-4]Execution and (Teacher_Repeated Measures)
progress checks [A2-4]Guide on completing the Universal Intervention Behavior
4.70 48 1.00 .08
Observation Self-Record Sheet
[A3-11Build relationships and Introduce the contents of upcoming consultation for the day 4.90 .32 1.00 .06
establish roles and responsibilities {A3-1]Complete the teacher interview record (1-2 questions) 4.70 48 1.00 .10
{A3-2]Complete the teacher interview record (3-4 questions) 4.70 .67 90 14
[A3-2]Collect information [A2-41Universal Intervention Behavior Observation Record Sheet
4.90 32 1.00 .06
(Teacher_Repeated Measures)
[A3Juniversal intervention {A2-3]Revisit the Universal Intervention Plan: Identify intervention
. . [A3-3]Set goals and strategies goals/ Review intervention plan based on behavior observations 4.80 42 1.00 .08
implementation
(post-intervention feedback) and consultation notes
[A3-4]Guide on completing the Universal Intervention Implementation
4.90 .32 1.00 .06
Teacher Checklist / Check regularly and provide feedback
[A3-4Implement and {A2-4}Universal Intervention Behavior Observation record
progress evaluation (Teacher_Repeated Measures) Guide to completion/ Check 4.80 42 1.00 .08
regularly and provide feedback
Modifying and supplementing intervention strategies based on data 4.90 .32 1.00 .06
{A4-11Build relationships and
Introduce the contents of upcoming consultation for the day 4.90 .32 1.00 .06
establish roles and responsibilities
{A4-2}Completing  Teacher Interview record: Reflecting on and
{A4-2]Collect information Evaluating ~ Universal  Intervention  Implementation/Finding 4.70 48 1.00 .10
Teacher Strengths
[A4-31Complete a teacher interview record: A Guide to Reflecting
bacs 1 Your Own Universl | - 470 48 1.00 10
. o ata in Your Own Universal Intervention Plan
[A4]Review data-driven [A4-315et goals and
. strategies [A2-41Universal Intervention Behavior Observation record
materials 4.80 42 1.00 08
(Teacher Repeated Measures) Analyze the entire data
Share universal intervention results with teachers 4.90 .32 1.00 .06
[A4-4]Evaluate CWPBS Tier 1 after completing the implementation 4 p
- .80 42 1.00 .08
{A4-4]lmplement and fidelilty evaluation table
progress evaluation
{A4-4YWriting social validation 4.80 42 1.00 .08
{A3-4}Compile teacher checklist for universal training implementation 4.80 42 1.00 .08
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<Table 4> Results of the second round of Delphi analysis of the Targeted Population (Tier 2) Intervention CWPBS Consulting Model

PBS Procedure Consulting process Description of the consulting process (evaluation metric) M SD CVR (9%
[B1-11Build relationships and Introduce the contents of upcoming consultation for the day 4.80 42 1.00 .08
establish roles and responsibilities [B1-11Complete the teacher interview record 4.80 42 1.00 .08

[A2-41Universal intervention behavior observation record
(for Teacher_Repeated Measures) Selecting the first round of
data-driven primary selection of intervention participants from 4.90 32 1.00 .06
[B1-2]Collect information the targeted population based on the universal intervention

behavior observation record

{B1}ldentify problem [B1-21Final selection through Systematic Screening for Behavioral

Disorders (SSBD)

behaviors and determine 4.80 42 1.00 .08

the need for intervention
[B1-31Problem Behavioral prioritization table//B1-3}Complete a

B 470 67 1.00 14
[BL-31Set goals and target behavior prioritization assessment scale

strategies
[B1-3]Check the Social Value Scorecard 4.70 48 1.00 .10
{B1-4]Guide on competing a questionnaire for functional assessment
T 4.60 52 1.00 11
[B1-4}Implement and Interviews
progress evaluation [B1-4]Guide on preliminary completion of the daily schedule
4.50 97 .80 21
assessment scale
{B2-11Build relationships and . .
Introduce the contents of upcoming consultation for the day 4.90 32 1.00 .06
establish roles and responsibilities
[B1-4]Check the contents in a functional assessment interview
4.80 42 1.00 .08
questionnaire
{B2-2]Collect information [B1-4]Check the contents in a daily schedule assessment scale 4.50 97 .80 21
[B2]Gathering Information
. [B2-2}Complete the Motivation Assessment Scale for problem
from functional assessments P- P 480 0 1.00 08
(Indirect and behavior
observational evaluation) [B2-31Guide to filling out behavioral observation sheets 4.50 .85 1.00 .18
[B2-3]Set goals and
. [B2-31Guide to filling out an anecdotal observation log 4.50 1 .80 15
strategies
[B2-3]Guide to filling you out the A-B-C record sheet 4.90 32 1.00 .06
{B2-4}Implement and [B2-3]Guide to pre-submitting behavioral distribution observation
4.80 42 1.00 .08
progress evaluation sheets, anecdotal observation sheets, and A-B-C sheets
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<Table 4> Results of the second round of Delphi analysis of the Targeted Population (Tier 2) Intervention CWPBS Consulting Model
(continued)

PBS Procedure Consulting process Description of the consulting process (evaluation metric) M SD CVR (9%

[B3-1]Build relationships and
Introduce the contents of upcoming consultation for the day 4.90 32 1.00 .06
establish roles and responsibilities

Edit the A-B-C record after checking the behavioral distribution
{B3-2]Collect information 4.80 42 1.00 .08

[B3Hypothesis Formulation, observation log and anecdotal observation log

Operational Definition of [B3-3]Build a hypothesis table 470 48 1.00 .10
Behavior, and Direct [B3-31Set goals and
ob ) . [B3-31Complete the operational definition assessment form 4.80 42 1.00 .08
servation strategles
(pre-measurement and [B3-31Fill out a target behavior planning sheet 5.00 .00 1.00 .00
interim checks) Guide to choosing the right behavior observation record for a
4.80 42 1.00 .08
[B3-4}Implement and case and filling it out for pre-measurement
progress evaluation [B3-4]Guide to using the Student Reinforcement List Survey (my
4.80 42 1.00 .08
favorite)
[B4-17}Build relationships and Introduce the contents of upcoming consultation for the day 4.90 32 1.00 .06
establish roles and responsibilities Confirming a hypothesis 480 42 1.00 08

[B3-4]Review the Targeted Student’s Reinforcement Inventory
[B4-2]Collect information 4.90 32 1.00 .06
Questionnaire (student-completed)

{B4-31Build a competitive behavior path diagram 4.60 .70 .80 15
[B4-31Set goals and [B4-3]Create a targeted population intervention plan 4.90 32 1.00 .06
[B4]Plan and implement i
P Strategies [B4-3]Complete  the Targeted Population Intervention Plan
interventions based on 4.80 42 1.00 .08

Checklist

behavioral functions
Guide the completion of the target population behavior
observation sheet (same form as pre-measurement) / check in 4.80 42 1.00 .08

regularly and provide feedback

[B4-4Implement and
[B4-4]Guide teachers in completing a checklist for implementing
progress evaluation
targeted population interventions/ Check in regularly and 4.70 48 1.00 .10

give feedback

Modifying and supplementing intervention strategies based on data 4.90 32 1.00 .06
[BS-11Build relationships and Introduce the contents of upcoming consultation for the day 4.90 32 1.00 .06
establish roles and responsibilities [B5-11Complete a teacher interview record 4.70 48 1.00 .10

[B5-2]Completing Teacher Interview record: Teacher Reflections
[B5-2]Collect information and Evaluations on their Experience in Implementing 4.70 48 1.00 .10

Targeted Population Interventions/Consulting Experiences

Analyzing the full data set of Targeted population Intervention

. 4.70 48 1.00 .10
{BS]Evaluate the effectiveness [BS-3]8et goals and Behavior Observation record

of implementation of .

. . strategies [B4-4}Compile the Teacher Checklist for Targeted population

intervention plan 4.70 48 1.00 .10
Intervention Implementation (Repeated Measures Data)

Share the results of targeted population intervention with teachers 4.90 .32 1.00 .06

[B5-4]Evaluate CWPBS_Tier2 by completing implementation

4.80 42 1.00 .08
{B5-4Hmplement and fidelity assessment sheet

progress evaluation
[B5-4}Complete the consulting satisfaction survey 4.80 42 1.00 .08

[B5-41Conduct social validation 4.90 32 1.00 .06
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